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Developing Critical Core Skills of Students Through The Use of LAOPDR Learning Strategy 


FROM THE AUTHOR 


uality improvement is one of the key agenda in the 

human resource development plan of the Government 

of Lao People’s Democratic Republic (Lao PDR). It is 
embodied in various Education and Sports Development Plans 
(ESSDP) of the Ministry of Education and Sports (MOES). 


Improvement of student learning outcome is key to Lao human 


resource development. The main 


learning. 


issue becomes how to improve 
While it can be said that learning is both a product and by 


product of teaching, environment, thinking, experience, interaction, 


engagements, and many others, making it happen in the Lao context 


has been a challenge. Shifting-away from _ traditional 
teaching and adopting the learner-centered approach has not 
been easy but the change process is happening gradually. 
There is a need to accelerate. Teachers need to be taught 
how to develop the critical core skills of their students. But 
for this to happen, they have to develop their own critical 
minds themselves. 


The challenge is to provide teachers with a tool to enable 
them to develop the critical core skills of their students while 
they develop their own creative/critical thinking in the 
process. Various teaching strategies for teachers on how to 
adapt the learner-centered approach abound globally, but 
their use has to be spread in Lao PDR. 


EESDP' embarked on the process of introducing these 


LAOPDR is a 
reflective learning 
strategy which 
allows teachers 
to develop critical 


core Skills of 
students as they 
are given various 
learning 
challenges in 
classrooms 


various teaching strategies for secondary education schools, ranging 
from experiential learning, to inquiry based teaching and interactive 


teaching. 


These tried and tested teaching strategies are currently 


being learned by Lao teachers, but to fast track learning, a teaching 
strategy that is comprehensive and close to the hearts of the Lao 


teachers must be developed. 


1 Education for Employment Development Project (EESDP) is a Ministry of Education and Sports, Lao PDR 


initiative supported by the Asian Development Bank. 
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Various teaching techniques sometimes could be alien to the Lao 
situation, so the author felt the need for a “tool” or a starting point in 
learning them. Based on the principle of zone of proximal 
development (ZPD), the author started designing and experimenting 
learner engagement techniques that could bring 21% century teaching 
closer to the minds and hearts of Lao teachers. Thus, the birth of the 
LAOPDR technique. 


LAOPDR is a reflective learning strategy which allows teachers to 
develop critical core skills of students as they are given various learning 
challenges in classrooms. This learning strategy while stand-alone can 
be used with other teaching strategies for more enriched learning 
opportunities. Its effectiveness in the Lao context has to be tested in 
various training workshops and Lao secondary level classrooms. Its 
further improvement and shareability to the global learning population 
needs to be studied, explored and promoted. Until then, its 
conceptualization, existence and future popularity/accessibility would 
put Lao learners in the global context of learning development, with 
LAOPDR’s possible rise in popularity as it proves its effectiveness to the 
world of teachers who aim to develop critical thinkers, creators and 
ideators. 


NIVSjUCUU LAOPDR 


Susweu Aown Gusu waged  suneuo aeneucanuyy 


LAWPDR 


Lecturette Activity Output Presentation Discussion Reflection 


Note: LAOPDR was originally developed by Dr. Bernadette Vijandre Gonzales, Team Leader of the 
Education for Employment Sector Development Project (EESDP) of the Ministry of Education and Sports 
(MOES) with funding assistance from the Asian Development Bank (ADB). Her quest for teaching 
quality improvement spans from working in various education projects in Lao PDR since March 2009, 
and have been involved in various sub-sector projects, such as for primary, secondary, higher education 
and technical vocational education. 


I. INTRODUCTION 


The Ministry of Education and Sports has embarked on education quality 
improvement with the aim that “by 2030 all Lao population equally and equitably have 
access to quality education in order to become good citizens, disciplined, healthy, 
knowledgeable, highly skilled with professionalism in order to sustainably develop the 
country, to align and be compatible with the region and the world.” (Education and 


Sports Sector Development Plan (ESSDP) 2016-2020). 


Currently, the education 
system faces the challenge 
of low student learning 
outcomes with mostly 
traditional teaching mode 
being adopted in Lao 
classrooms. Several projects 
were funded by the Asian 
Development Bank and other 
development partners to 


support the country’s quest to 


improve student learning 
outcome. 21% century learning is targeted with the aim to train teachers to shift-away from 
traditional teaching methods to the learner-centered approach (LCA) to produce target 
products of education being disciplined and highly skilled citizens. Efforts to achieve this shift 
have been attempted more than ten years back but until now, shifting away from traditional 
teaching remains a challenge. __ It is noted that teachers do not resist the learner-centered 


approach per se, but need tools to help them implement it in their classrooms. 


Three important gaps need to be filled in by teachers to enable them to change their 

teaching style: 
(i) The need to set up clear learning objectives. The curriculum specifies clear 
learning targets which the teachers should translate to specific learning 


objectives per lesson, 
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(ii) The need to be able to measure learning in classrooms. Meeting of 
learning objectives must be measured in classrooms and not in standardized 
national tests; where adjustments to lesson delivery can still be made, to 
ensure that learning happens for most students. Such objectives must be 
measurable and translate to learning feedback that both the teachers and 
learners must respond to; and 

(iti) The need to improve classroom activities to provide students with learning 
opportunities to engage them in learning. There is a need for teachers to 
develop a learning plan before teaching; clearly deciding on what specific 
teaching strategies to be used for a particular lesson, to ensure that students 
are engaged in tasks and activities to provide them simulated experiences in 
the safety of the classrooms; for them to learn real-life situations that they may 
encounter in the community where they live in - making them critical thinkers 


and good decision makers. 


Teachers need to be taught how to set up clear learning objectives (EESDP TTM, 2022) and 
how to measure if they are being met (EESDP CBA, 2022). These are topics in the teacher 
training manual prepared under EESDP and is available in setlearning.online. Specific links 
are: 


e =https://flipbooks.fleepit.com/f-41222-lao_teacher_training manual version 3 and 


e =https://flipbooks.fleepit.com/f-41220-lao classroom based assessment version 3 


The challenge is to provide teachers with a tool 
to enable them to develop the critical core skills 
their students while they develop their own 


creative/critical minds in the process. 


Various teaching strategies for teachers to choose 
abound, but these are scarcely used in Lao PDR. 
EESDP embarked on the process of teaching 
these various teaching strategies for secondary education schools, ranging from experiential 


learning, to inquiry based teaching and interactive teaching. 


These tried and tested teaching strategies are currently being learned by Lao teachers. 
Bringing LCA closer to the hearts and minds of Lao teachers as a motivation, gave birth to the 


LAOPDR learning strategy. 
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Note that “the zone of proximal development (ZPD) refers to the difference between what a 
learner can do without help and what he or she can achieve with guidance and encouragement 
from a skilled partner” (Mcleod, 2023). Based on the principle of ZPD, the author started 
designing and experimenting learner engagement technique that could bring 21% century 
teaching closer to the minds and hearts of Lao teachers. To further contextualize to the Lao 


context, the author felt the need for a “handle” that will resonate more with Lao teachers. 


ll. LAOPDR EVOLUTION 


LAOPDR is a reflective teaching technique which allows teachers to develop creative 
and critical thinking skills of students as they are given various learning challenges in 
classrooms. This teaching technique while stand-alone can be used with other 


teaching strategies for more enriched learning opportunities. 


The effectiveness of this approach needs to be tested in various training local 
workshops and classrooms. Additionally, its further improvement and shareability to 
the global learning population require further study, exploration, and promotion. 
Meantime, the conceptualization, existence, and growing popularity/accessibility of 
this approach places Lao learners in the global context of learning development. 
LAOPDR’s possible rise in popularity as it proves its effectiveness to Lao teachers 
who aim to develop critical thinkers, creators, and ideators provides an added 
advantage. 


Years of discovering the more effective learning 
strategy in Lao PDR brought the author to develop the L-E- 
O technique in 2011 which later evolved to the L-A-O 


teaching tested in workshops in 2013. 


L-E-O is Lecturette- ExeErcise- Output while L-A-O was a 
combination of Lecturette-Activity-Outout, both simplified 
tools to ensure that activity-based learning and engagement 
happens during training workshops. These were used in 
designing learning workshops of the then Basic Education 
Sector Development Project (BESDP) and the Secondary 
Education Sector Development Project (SESDP) of MOES 
with funding assistance from ADB with the intent to be used 


for teaching and learning in secondary schools. 


Using the L-E-O technique, which starts with lecturette, 
trainings were designed to start with a short lecture and an 
explanation of the performance task, usually in the form of 


exercise for groups to produce a defined product or output, 


which is usually exhibited 
in the gallery or presented 


in the plenary. 


The revised L-A-O 
technique follows the 
same pattern, and this 
time changing the word 
EXERCISE to ACTIVITY 
to include various 
performance tasks or 
work simulations __ to 
produce an OUTPUT. 
This simple technique 
guided workshop 
engagement processes to 
ensure more participation 


among the participants. 
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Critical thinking happens inside the mind. The teacher 
as a learning facilitator could not read the mind unless tools 


are introduced to get into the minds of students. 


The L-A-O technique ends the learning process as soon as 
an output is presented by the students, such that, when a 
teacher is not used to 21% century teaching, the core gains 
of learning may be left hanging. Thus, with the recognition 
that the learners’ minds and hearts should be further 
stretched, P-D-R was added. Thus the birth of LAO PDR, 
a learner strategy wherein after an output is produced, 
learners are required to PRESENT their work, DISCUSS 
outputs focusing on their relevance to the topic being 
learned, where analyzing, evaluating and creating skills are 
activated, and where students are required to REFLECT on 
what they have learned through a summary after discussion 
or through individual learning journal; to encourage them to 
think deeply on the relevance of what they have learned to 


their daily lives. 


During the Education for Employment Sector 
Development Project (EESDP), the author as the team 
leader and a team of consultants selected teaching 
strategies that will be used in the designing the new 
teacher’s guides. The teacher training manual on teaching 
strategies previously prepared by the author for the Second 
Strengthening Technical Vocational Training Project 
(SSTVET) of MOES/ADB, was made as reference in the 
preparation of the teacher training manual for EESDP. The 
manual was improved to include an originally created 
teaching strategy called the LAO PDR. 


manual was presented to RIES which commented that 


The training 
probably using LAO PDR with the flag as its symbol could 


be politically sensitive to the country, thus it should just read 


as the LAOPDR learning strategy instead. 
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Obviously, the LAOPDR 
teaching strategy was 
inspired by the Lao 
People’s Democratic 
Republic (Lao PDR), the 
acronym for a landlocked 
country with so much 
possibility for further 
growth and development, 
with human resource as 
its potential pivotal driver 
of business growth and 


SUCCESS. 


Education needs_ to 
bring change in_ the 
mindset and development 
of entrepreneurial spirit of 
Lao people. While 
collectivism is key in the 
Lao culture, harnessing 
collaboration efforts 
towards progress will be 
key in developing critical 
core skills of the youth 
and the population in 
general to support 
inclusive nation building 
and sustained economic 


growth. 


lll. THE LAOPDR LEARNING STRATEGY 


Effectiveness of teaching can be measured by the learning outcome of students; 


specifically, it is measured by the teacher based on the achievement of the learning 


objectives she or he set during lesson planning. In short, the closest indicator to 


assess teaching outcome is 
the learning outcome of 
students. This is so because 
as teachers, the main task is 
to facilitate transfer of 
knowledge and _ skills to 
students. If no such transfer 
has happened, then learning 
did not occur. Thus, in 
planning the lesson, the 
teacher must carefully 
choose the teaching strategy 
to achieve the _ intended 


learning outcome (ILO). 


Teaching strategies refer to the methods, 
techniques, procedures and processes that 
a teacher use during instruction. Teaching 
strategies are multidimensional and their 
effectiveness depends on the context in 


which they are applied. 


There is no single strategy that can 
guarantee better student outcomes, 
however, research has_ highlighted a 
number of practices that enable learning 
among students (Hattie, 2009; Marzano et 
al., 2001; Wayne and Young, 2003). 


What is LAOPDR? 


approach, a learning strategy, a teaching 


Is it a learning 


method a teaching technique or a learning 
model? This Section will evaluate where 


we can categorize LAOPDR. 


LEARNING MODEL. Learning model is 
a framework depicting application of 
learning approach, strategy, methods, and 
techniques of learning. Itis the 
consolidation of the learning approach, 
strategy, methods and techniques 
reflecting the learning process from start 


to finish. 
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LEARNING APPROACH. — Is LAOPDR 
a learning approach? A learning 
approach is a societal view of the learning 
and teaching process. It is a teacher's 
theoretical view and belief of how learning 
can happen. Itis the teacher's own 
personal knowledge of learning theories, 
philosophies and teaching strategies. 
Learning approaches can be divided into 
two approaches: student-centered 
approach and teacher-centered approach 


(Approach). 


LEARNING STRATEGY. A learning 
strategy is an individual's way of 
organizing and using a particular set of 
skills in order to learn content or 
accomplish assigned tasks more 
effectively and efficiently in school as well 
as in non-academic settings (Schumaker 
& Deshler, 1992). 


It requires planning to achieve learning 
goals. Thus, translating this to the 
teacher's perspective, it is the learning 
facilitator’s way to organize activities for 
students to meet national learning 
standards or goals based on the 
curriculum and in meeting learning 
objectives as set by the teacher for a 


particular lesson. 


A learning strategy is still conceptual or a 
macro level plan; until teaching methods 
are determined on how to achieve 

learning goals. Teaching strategies are 


then a collection of different teaching 
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methods that is used by the teacher to 
teach the subject content, and these may 


vary from lesson to lesson. 


TEACHING METHOD. Teaching method 
involves micro planning of lessons, 
wherein a teacher chooses a way to 
deliver the lesson to achieve learning goal 


and objectives. 


It is the teacher’s list of practical activities 
in the classroom, to meet learning 
objectives. Comparatively, a learning 
strategy is “a plan for achieving goals” 
while teaching method is “a way to 
achieve learning goals and objectives.” 
Which means, teaching method is usually 
definite, established, logical, or 
systematic, depicting a general way in 
which an activity is to be conducted 
based on application of learning theories 


and principles. 


Methods of learning include: lecture, 
demonstration, discussion, simulation, 
laboratory, field experience, 
brainstorming, debates, symposium, and 


so forth. 


Thus, teaching methods are the broader 
techniques used to help students achieve 
learning outcomes, while activities are 
different ways of implementing these 
methods. Teaching methods help students 
master the content of the course, and 
learn how to apply the content in particular 


contexts. 
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LEARNING TECHNIQUE. 
Correspondingly, a learning technique is a 
skillful or efficient way of teaching to 
achieve the learning objectives: these 
are very specific, concrete stratagem or 
tricks teachers know and use to get their 
job done in the classroom. Simply put, a 
learning technique is a systematic 
procedure, formula or routine by which the 


learning/teaching task is achieved. 


It is more specific than the method and 
must run consistently with it (method) and 
the learning approach for the successful 
achievement of intended learning 
outcomes. Thus, a learning technique is 
a skillful or efficient teaching ways to 
achieve intended learning outcomes that 
includes a set of materials, devices, tools, 
and educational attitudes that the teacher 
can use to clarify an idea or to explain a 
vague concept in order to improve the 
transfer of knowledge and skills to 
students to develop their critical minds. 

It defines the way in which the teacher 


carries out the learning method. 


13 


Based on the above, we can say that 
LAOPDR 


strategy, wherein learning happens by 


is an experiential learning 
doing an assigned task. It can also be used 
to design inquiry-based or interactive 


learning opportunities. 


As a constructivist learning strategy, it is 
designed to ensure full engagement with 
learners, flexible - as it can be merged with 
other such as 


teaching strategies 


experiment-based teaching, discovery 
learning, simulation, role play, project- 
based learning and others. It was designed 
to purposefully and meaningfully conduct 
the learning process and avoid aimlessly 
delivering topics that does not connect with 


learners. 


Being reflective, it is also learning-by- 
thinking kind of strategy. In summary, 
LAOPDR was designed to enable teachers 
help learners participate, connect, and add 


excitement to the content being delivered. 
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IV. HOW TO USE LAOPDR 


The teacher provides a 15-20 minutes lecture on key concepts to be learned 
by the students targeting core competency achievement. 


In this small/short lecture (that is why it is called a /ecturette only) we must: 


1. Clarify learning objective of that class period (ex. Within this class meeting 
we have 55 minutes. our target is to increase your skill on ) 


LAOPDR starts from a lecturette to be given by a learning facilitator, usually the 
teacher. The lecturette should provide the core learning message to the students. 


= As you may realize, lecture which is sometimes referred to as teacher talk, is a 


traditional teaching technique (Gonzalez 2022). 
LAOPDR. To establish the distinction, the lecturette (in LAOPDR) is shorter than a 


lecture, to ensure that time remains for student to learn on their own through activity-based 


So why is it the first step in 


learning opportunities designed by the teacher, as the learning facilitator; and in proper 


consideration of students’ attention span of only about 10 to 15 minutes (Pronto). 


When a learning facilitator is asked to 


provide a lecturette, the facilitator must be 


conscious of the difference between a 


lecture in traditional teaching which 
happens during the whole teaching 
session, versus a_ lecturette under 


LAOPDR which should not go beyond 15 


to 20 minutes to allow for student 
participation and individual or group 
thinking. 


Lecturette must be well-planned and well- 
executed saying the right words, using the 
right tools at the right time; it must be 
concise yet should embody core topics and 
that 


The learning facilitator must 


sub-topics must be learned by 
students. 
spend time to plan and execute delivery of 
core messages of a particular lesson 
meaningfully and purposefully; with the aim 


to engage the students in learning. It 
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could start from talking about a daily life 
topic, most familiar to the students; before 
the lecturette is made. Adding some 
meaningful visuals to support the lecturette 


will help students understand and 


remember what is being taught (Cuevas 
2016). 

The lecturette must have a structure, such 
as, compare/contrast, cause and 
effect, problem/solution, definition or 


description, and sequence. 


The content you want to teach will probably fit nicely into one of these frameworks, and if you 


plan and deliver it that way, you will be more likely to give a lecture that makes sense (Cuevas 


2016). During the process, the teacher may decide to use tried and tested teaching techniques 


such as: 


i. | use of examples would be good for students to understand concepts concretely; 


ii. | use of analogies where students learn from two completely different concepts and 


look for similarities between them (Tharby 2014); and 


iii. tell stories to translate big concepts into daily life of students to make them easier 
to understand (Green, 2004; Weldon, 2014; Hammond, 2015). Further, it should 


define learning objectives per the example below: 


The teacher provides a 15-20 minutes lecture on key concepts to be learned 
by the students targeting core competency achievement. 


In this small/short lecture (that is why it is called a /ecturette only) we must: 


1. Clarify learning objective of that class period (ex. Within this class meeting 
we have 55 minutes. our target is to increase your skill on ) 


a 


Teachers can use Blooms Taxonomy (Revised) to guide their learning objectives. | 
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Step1: Provide a Lecturette (sample in MATH) 


Sabaidee! Today, within 55 minutes, our target is to increase your skill on logical thinking as a key 
learning outcome from Mathematics by demonstrating some key concepts which you will find very 
applicable in real life. Specifically you will: 

1. Remember that atb=c 


2. Understand that A is a unique value and B is unique value, combining them makes 
another unique value called C which is not A, and is not B. 


3. Application to real life samples include children where A can be the dad, B can be 
the mom. C is you—you are not your dad. you are not your mom. You are unique from 
Them even though you are their sum/product. 

4. Analyze if there are other applications of this mathematical principle then 

5. Evaluate if it can apply universally 


6. Create your own proofs evidence of this principle in other areas and do your advanced reading 


7. Then we will challenge what we learned together in the next meeting when we discuss syllogisms 
Sr 


Notice the flow as it anticipates the ss 
next lesson and builds up to it 


Step1: Provide a Lecturette (why mini lecture?) 


REDUCE 7 TALK TIME (TTT) Partici pa nts: 
eo: Explain why we 
need to reduce 
TEACHER TALK TIME 


TO LEARN. 
STUDENTS NEED 10 


DO SOMETHING 


LET THEM jal 
DISCUSS, EXPLAIN, RE-PHRASE, REACT, More activity and 
DEMONSTRATE, ILLUSTRATE, ROLE PLAY, EXPERIMENT, 


HYPOTHESIZE, PREDICT, GUESS, CALCULATE, ESTIMATE student talk time 


“A” in LAOPDR means Activity. The teacher designs and assigns the 
class to do a learning activity, applying the concept/lesson for students, 
with clear instruction on what to do and what to achieve. Teacher 


clarifies whether the students must work in groups or in pairs and allows 


them to strategize their tasks after clearly defining the performance 
standards/expectations. The teacher can use various teaching strategies in the 
EESDP Teacher Training Manual (EESDP Teacher Training Manual) for the 
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ACTIVITY PART, ranging from Experiential Learning (experiment-based teaching, 
discovery learning, simulation teaching, role play, gamified learning or gamification) ; 
Inquiry-Based Approach (problem solving, project-based learning) and Interactive 
Teaching (brainstorming, buzz session, think-pair-share, question and answer) and 
others; making LAOPDR flexible, adaptable and effective for teaching all subjects 
especially Science and Mathematics. It is a strategy which can incorporate other 


teaching strategies. 


A- D- 
Activity o- P - Discussion R- 
Experiment, Discovery learning, Output Brainstorming, 


Simulation, Role Play, Gamified Productio Presenta Buzz Session, Reflection 
Learning, Project-Based Learning, tion Think-Pair-Share, 
Problem Solving n Q&A 
SCAMPER, OTHERS OTHERS 


Furthermore, LAOPDR allows teacher to be creative and innovative in planning student 


activities wherein the teacher may design and create a new learning activity. 


One such technique is S-C-A-M- 
P-E-R, a_ series of thought 
: : . Substitute 
sparkers to guide in planning the 
lesson to develop creative 
thinking of students (Elmansy Se lelis 
2015; Dam 2021). 
There are seven provocation 


lenses in the SCAMPER method: 


SCAMPER 


(i) Substitute; Eliminate Technique 


(ii) Combine; (iii) Adapt; (iv) 
Modify (Also Magnify and Minify); 
(v) Put to another use; (vi) 

Put Modify 


Eliminate; and, (vii) Rearrange. to another 


use 
Such lenses can be used by 


teachers to provoke thinking 


processes and creativity of students. 
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By his or her own innovation, the teacher may design, create and execute learning 
opportunities or scenarios for students to learn better; wherein they acquire and apply 
knowledge, practice skills, and develop independent and collaborative work habits. The 
culminating activity or product for performance-based learning is one that lets a 


student demonstrate evidence of understanding through a transfer of skills. 


Performance-based activities must be based on set curriculum standards and meet 21° 
century expectations as much as possible, such as the development of: (i) creativity and 
innovation; (ii) —_ critical thinking and problem solving; and (iii) | communication and 
collaboration (Kelly, 2019). 


Tasks are assigned to groups or pairs of students. The teacher should ensure that s/he 
provides good guidance and proper directions to these groups and pairs, thus the need to 
encourage them to ask questions so that tasks and underlying concepts required to fulfill the 
tasks are clarified. The teacher must bear in mind that performance-based activities can at 
times be challenging for students to complete. The teacher should never leave students on 
their own after assigning them the learning task/s and must ensure that students’ needs are 


met prior to task achievement. 


Students need to: (i) understand from the beginning exactly what is being asked of them 
and how they will be assessed; (ii) see examples and models, but it is more important to 
understand detailed criteria that will be used to assess the performance-based assessment. 
All criteria should be addressed in a scoring rubric; and, (iii) receive feedback so they can 
improve performance based on teacher’s and students’ observations based on be a checklist 
or a tally to record student or group achievement. The goal of performance-based learning 
should be to enhance what the students have learned, not just have them recall facts (Kelly, 
2019). 


17 


Developing Critical Core Skills of Students Through The Use of LAOPDR Learning Strategy 


Example: 


The teacher provides a learning activity for students, with clear instruction on what to do 
and what to achieve. It could be an experiment, group seatwork, game or task. Teacher 
clarifies whether the students have to work in groups or in pairs. 


Example: 


Same Math Class. The teacher divides the class of 30 into 6 groups of 5 members 

each. Each group has 2 colors each of poster paint. Their task is to create 4 new c 

olors using only their assigned colors but varied formula of a+b=c 

Group 1: blue and yellow 

~ Group 2: red and yellow Bo ea neg ee ee soy a 
Group 3: blue and red 

Group 4: yellow and blue 

Group 5: yellow and red 

Group 6: red and blue 


DAAYNA 


This is a STEAM (science, technology, arts, math) activity for lower secondary level. Some of you will say, 
“but those materials are not readily available in secondary schools!” are challenged to create their own 
ACTIVITY for their assigned subject using what they think are readily available materials. This is not about the 
subject per se, but the sequencing of learning/instructional processes. 


The activities you choose for each lesson must have 


an output that you can use to process or drive-in the 
key lessons and use as assessment evidence 


Based on the sample activity, expect to see various color combinations 
depending on how much “A” color is used versus the amount of “B” 


color used. The resulting “C” color will have different tonal values that 
can be “seen”. Example plus 


But there are many shades of GREEN 


In the above experiment (sample activity of mixing colors), the outputs for Group 1 could be any shade of green 
based on the amount of blue and/or yellow color used as a direct result of mixing done per activity. The end 
result, is a new color (not blue, not yellow, but a combination—visually demonstrating the logic of the equation 
“at+b=c”. Outputs may include results such as the given experiment sample, or other samples they can come 
with where the formula a+b=c applies in real life. Ouputs can also include projects, written reports, or even 
assessments like a Learning Board, a KWHL chart, a mindmap, short quiz, etc. Teachers can require learners to 
display outputs in a class gallery for other groups to compare with their own. 
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“O” in LAOPDR means student OUTPUT. Students produce their 
output/s in groups or pairs based on the learning activity assigned by 
the teacher. An OUTPUT is a PRODUCT of any learning activity that 
the teacher assigned students to do “to demonstrate their knowledge, 


understanding, proficiency and skills.” 


Performance tasks yield a tangible product and/or performance that serve 


as evidence of learning. Unlike a selected-response item (e.g., multiple-choice or matching) 


that asks students to select from given alternatives, a performance task presents a situation 


that calls for learners to apply their learning in context (McTighe & Ferrara, 1998). It can 


help evaluate “soft skills.” Observing how students approach and work through a performance 


task to produce an output can tell the teacher about students’ adaptability, social skills, growth 


mindset, and ability to persevere through challenges. (McTighe.2021). 


There are two major types of student 
outputs: (i) Product; and (ii) 


Performance. 


A product refers to something produced 
by students providing concrete examples 


of the application of knowledge. 


Performance and product delivery are 
more engaging for students and provide 
opportunity to demonstrate their learning 
and ability through a performance task 
which approximates real-world application 
of complex skills. It can measure soft 
skills of students, thus their abilities beyond 
academic knowledge and skills. Sample 


performance tasks/outputs are as follows: 


i. Solving a Problem; 

ii. Completing an Inquiry; 
iii. Determining a position; 
iv. Demonstration Task; 

v. Developing Exhibits; 

vi. Presentation Task; and 
vii. Capstone Performance 

(Performance Task). 


Student output must be produced based on 
teacher's clear explanation of: 
(i) targets- provide clear 
descriptions of specific 


achievement expectations to be 
assessed; 


(ii) focused purpose -— clarify the 
intended uses of the assessment 
results; 


(iii) proper method; 


(iv) accurate assessment free of 
bias and distortion. 
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Presentation of Output. 


The teacher asks groups or pairs to present 
results of their works. Depending on available time, the teacher calls all 
group representatives to present and discuss their outputs to class. A 
common technique here is for the class to set-up a “Gallery/Exhibition” 


of outputs, providing time for groups to observe each other’s works and 


take careful notes and silent comparisons before each group is given time 


to elaborate on their works. 


After completion of an assigned 
performance, the students are asked to 
present to the class either orally or in an 


exhibit form. This is usually done in groups. 


Presentations of evidences of achievement 
of a performance task can be in the 


following forms: 


(I) PORTFOLIO — individual or groups of 
students may create their own gallery or 
portfolio of outputs produced as a group. 
A portfolio is an album or collection of all 
outputs, or best works of students, be in 
paper form or e-form to include videos, 
pictures and others. It is also best to 
include their reflection on what has been 


learned and what should be improved; 


(Il) PERFORMANCES - dramatic 
performances from role plays or 
simulation activities are collaborative 
outputs that can be use for performance- 
based assessment, where students can 
create, perform or provide critical 
response in dance, recital, dramatic 
enactment or maybe in prose or poetry 
interpretation. This form of assessment 


can take time, so must provide students 


with sufficient time for planning to include 
availability of resources and meeting 
safety standards. Sometimes, students 
may need opportunities to plan stage work 
and practice. Developing the 
performance criteria and rubric; sharing 
these with students’ prior performance 


evaluation is critical; 


(Ill) PROJECTS — using experiment- 
based teaching, discovery learning, 
project-based learning and others, 
teachers may ask students to produce a 
project. | They can include a research 
paper, diorama, diagrams, maps. or any 
representations of information learned and 


skills acquired. 


Projects may require students to apply 
their knowledge and skills while 
completing assigned task and align with 
higher levels of thinking such as analysis, 
evaluating and creating. Journals like 
portfolios, may be gathered by the teacher 
to record student learnings and 
reflections; this may be used by the 
teacher to record class participation; 

(IV) EXHIBITS AND FAIRS - teachers 


can expand the idea of performance- 
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based activities by creating products to be 


displayed in public exhibits or fairs. 


Exhibitions demonstrate in-depth learning 
and may include feedback from viewers. 
In some cases, students may have to 
explain or defend their work during the 
exhibition. Some fairs, such as science 
or math fairs may include possibility of 


prizes and awards; or 


(V) DEBATES — a debate in a classroom 
is a good form of performance-based 
learning that exposes students to various 
Opinions and standpoints, where they 
learn to express themselves and 
summarize key points of their own ideas. 


Other associated skills include research, 


example: 


media and argument literacy, reading 
comprehension, evidence-based 
evaluation, public speaking and civic 


skills. 


There are various forms of debate. 
Fishbowl debate is where a handful of 
students form a half circle facing the other 
students and debate a topic. The rest of 
the classmates may ask questions. 
Another form is a mock trial where teams 
representing the prosecution and defense 
take on the roles of attorneys and 
witnesses. A judge or a judging panel 
oversees the courtroom presentation 
(Kelly, 2019). 


Example: 


using previous activity, groups display their outputs in a;GROUP EXHIBIT and 
everyone goes around to appreciate/ inspect the other group’s outputs. 


Based on learning activity assigned by the teacher, the 
students prepare outputs of group or pair interactions. 
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Discussion. Students discuss their results with the teacher. The teacher 
helps them find the main points, by having them compare and evaluate 
their work. Teachers connect their results to the learning goals and the real 


world. The teacher summarizes the important learning and helps them 


agree on a conclusion by referring to the best from each group, pointing 


out the processes used to get there. 


After every presentation of an output, the teacher must discuss and process learning with the 
students, driving key points of what they need to learn. The teacher, using interactive teaching 
techniques (brainstorming, buzz session, think-pair-share, Q&A) may require students to write 
in small pieces of paper and post on the blackboard, what they deem the most important 
personal learning or where such learning would be applicable to his or her daily life. From 


these will come the main summary of what has been learned. 


The mind mapping tool can also be useful for this kind of learning summarization and 


exchange of ideas between the teacher and students. 


Discussion as a teaching strategy in itself seems plain and simple and may sound traditional. 
Please remember, the “D” in LAOPDR requires the teacher to do interactive teaching, to 
encourage student engagement. To be able to do this, the teacher must have a “general 


and a specific outline of questions” to guide the discussion. 


The teacher must think carefully about the ready important questions and should know almost 
exactly what question, word for word, she or he is going to ask at these important times, and 
perhaps even whom she or he is going to ask. Thinking ahead in such careful detail allows 
the learning facilitator (teacher) more control over the discussion. Ask questions and more 
questions and still more questions. The teacher must listen more and talk less during the 
discussion and spend more time asking questions rather than making declarative statements” 
(Welty, 1989) 


When the facilitator asks more questions, the students are given more opportunities to answer 


questions that they already learned from the activity or performance task. 
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Step 5: Discussion 


- The teacher facilitates discussion with the students 
based on presented outputs, helping them to 
analyze and summarize key learnings. 


@e@eeo 


* OK class! You have demonstrated a real-life application of a mathematical 
equation. You have proven if it is real using primary colors. You have 
begun to represent real life through equations. 


Who is thinking now of other areas where MATH can summarize the formula? 
Who noticed that A+B=B+A in the activity? 


Who noticed = A+B-C-B+A? Summarizes the activity relevance 
Who noticed A?+B=C variant 1 and then challenges student to sh 
How about A2+B?—C variant 2 


are and discuss their own 
Observations / realizations 


Any other formula you can extract from your activity? 


You can relate this to 
Teacher Competency Domains 
(minimum summary of what 
Teachers can do each area) 


Step 6: Reflection 


Based on the discussion, the teacher can individually ask 


students to share their reflections, or ask them to return 
7 competency domains 


to their groups to agree on group reflection; STEP (original 2013): 
. Subject Matter & Didactic 
Competence 
specifically, one key take away from the learning event . Pedagogical Competence 
which has just been concluded from step 5. . Competence In Reflection 
And Development 


. Interpersonal Competence 


A O 


PB UR 


L 


. Organizational Competence 


. Competence In Cooperating 
| COLLABORATING With 
Colleagues 


At this point it is good to make the students evaluate themselves and the class if the . Competence in cooperating 
learning objectives were achieved with good use of time and to apply to their insights to i with the SCHOOL ENVIRON 
mprove their learning strategy and get better for the next module/lesson/meeting MENT 
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“R” in LAOPDR stands for REFLECTION. 


LAOPDR is a learning-by-thinking kind of technique. The teacher may dedicate 10 minutes 
at the end of the class to having discussions in pairs or groups where students are encouraged 


to reflect on what they have learned. 


Students can be asked to reflect on various aspects of learning, including their understanding 
of the material, their understanding of how to implement what they have learned, their learning 
process, and their abilities, preferences, thoughts, and goals. Another way is to ask them 


individually to write in a piece of paper what they have learned. 


A worksheet with a list of questions that could guide them in the reflective learning process 


may also be given to them after output presentation/discussion. 


Sample questions in a reflective worksheet could include the following: 
(i) How did | feel while the event was happening?; 

ii) What were my goals?; 

iii) What were the main things that | did?; 

iv) What went well?; 

v) What went badly?; 


vi) What should | do the same way next time?; 


en ee eee eee eee 


vii) What should | do differently next time? 


Further, the teacher can encourage and guide student learning by asking relevant questions, 
such as “which parts of the material do | struggle with?”, “which learning techniques work well 
for me?”, and “is there anything | can do to make my learning process more effective?” The 


end goal is to help develop their skills and improve their learning outcomes (Effectiviology). 
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V. WHY USE LAOPDR 


These are the Critical Core Skills 
in demand by employers: 


2.022 Sxills Report 


Critical thinking skills Skills to stay relevant 


ON try 
629 | ae 


Adaptability Digital Fluency 


Transdisciplinary 


Thinking Sele Management 


Orientation Developing People In¢luence 


The LAOPDR learning strategy is both a learn-by-doing and learning-by-thinking type 
of teaching/learning experience. As a simple and easy to understand learning 


procedure, it can help teachers understand how to shift-away from traditional teaching 
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practices and embrace the learner-centered approach using procedural steps that may 


seem simple, thus easy to understand and use. 


However, teachers must not be deceived by its simplicity, but must explore its valuable 


potential in engaging students to learn and being able to acquire knowledge and skills 


effectively. 


For a creative teacher, introducing variations by merging it with other teaching 


strategies in the ACTIVITY part can produce richer experiential learning opportunities for 


students to learn better. 


LAOPDR as a newly-developed teaching 
strategy contributes to the rich literature on 
how to teach better and respond to the 
need to develop critical core skills of 
students to prepare them for the world of 
work, the world of further studies or the 


world of business. 


Its effective use can help prepare students 
for their future. Where they cannot learn 
specifics from today’s existing limited 
knowledge base which is unable to predict 
everything in the future; students can 
develop their learning-how-to learn skills to 
adapt and survive the future where new 
knowledge are expected to emerge and 
evolve. 

Critical core skills are highly in demand in 
today’s labor market. Such skills need to 
be developed while students are learning 
their academics through the adoption of the 
learner-centered approach by (LCA) using 
various teaching strategies, one of which is 
the LAOPDR. _ LAOPDR is expected to 
bring LCA closer to the hearts and minds of 


teachers. It can be more meaningful and 
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effective for them, and aid in the adoption 


of the LCA in Lao classrooms. 


It can also facilitate better understanding 
and adoption of other teaching strategies 
to improve the quality of instructional 
delivery with the end view of improving 
student learning outcomes at all education 


levels. 


It can improve the critical core skills of 


students, targeting: 


Y critical thinking skills (creative 
thinking, decision making, problem 
solving, sense making, 


transdisciplinary training) 


Vv skills to stay relevant 
(adaptability, digital fluency global 
perspective, learning agility, self- 


management) and 


v interpersonal skills (building 
inclusivity, collaboration, 


communication, customer 
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orientation, developing people, 


influence) (Critical Core Skills). 


LAOPDR carries the promise of enabling 
teachers to develop critical core skills of 


students . 


It has the 
potential benefits of helping leaners assess 
their 


process, 


As a reflective learning process. 


situation, improve their learning 
understand 
their 


metacognitive skills, increase their feelings 


helping learners 


themselves and develop 
of autonomy and control of their learning, 
thus increase their interest and motivation 


to learn (Effectiviology). 


It encourages learners to take charge of 
their own learning by: 

with the 
their 


accomplishments, struggles, and 


e (providing learners 


Opportunity to share 


even moments of confusion, 


e encourages them to focus on their 


personal strengths and 


weaknesses; 


e in doing so, they become aware of 
the skills they have developed and, 
the ones that require some more 


refining; and 


e invites them to become more 
their 


opportunities, the goals they work 


invested in learning 


towards and the activities they 
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pursue in getting there. Learners 
can then begin to direct their own 


learning (Learning pool). 


e This leads to personal growth and 
improved learning. 
Learning-by-thinking encourages 
students to reflect on what they have 
learned and how they learn has positive 
impact on learning outcomes, particularly 
in the development of their critical thinking 
skills and ability to organize their thoughts; 
as they are able to process new learning 
materials by linking it to previously learned 


materials (Effectiviology). 


It builds stronger connection between 


learning experiences by: 


Y allowing learners to step back from 
their learning experience, helping 
them to develop critical thinking 
skills and, improve on_ future 
performance by analyzing what 
they have learned and how far they 
have come; 

Y connecting previous learning 

experiences together, processing 

information that they can better 
understand where certain activities 
aided specific skills, or helped them 
better 


(Learning pool). 


understand a_ concept 
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As reflections are shared among learners, 
it sparks social interaction to engage with 
one another, debate and discuss learning 
elements they enjoyed or disliked, found 


useful or thoughts to be improved. 


In expressing and defending their own 
opinions, learners are encouraged to 
provide more useful feedback to learn more 


(Learning pool). 


Instructors can engage their students more 


using the LAOPDR teaching strategy. 


As a reflective device, “students are more 
engaged in the learning process and can 
provide feedback that can be used to 
improve instructional delivery, for example 
by being able to identify where students 
need more explanation or in identifying 
teaching methods that need to be modified 


“(Effectiviology). 


While learning from experience is the best 
way to learn, learning should not end after 
the experience. Reflecting upon this 
experience must follow suit to maximize its 


learning value. 


Learning should be affective, meaning it 
should not only be about thoughts but 
about feelings that must be captured in a 
that 


generalized or new concepts can be 


reflection, so learning can be 
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generated to learn how to handle new 
situations effectively, meaning to enable 


student to learn from experience. 


The intention is for behavioral change to 
should follow suit. The learner must link 
theory and practice, in planning and 
carrying out a specific action, by reflecting 
upon it and relating it to theory (Gibbs, 


1988). 


Reflection is another important part of 
lesson planning and execution using 
LAOPDR. 


manner, “it could lose its learning value and 


If it is done in an inappropriate 


become a pointless exercise. 


If a learning facilitator pushes learners to 


that 


comfortable giving, or force them to use a 


share information they are not 
reflection technique that do not work for 
them, then reflection would lose its real 


meaning and value. 


An example is strictly asking them to write 
their 


interested in sharing their thoughts and 


reflection when they are more 
feelings through a drawing or a sketch. 
“As long it is appropriate given the 
circumstances, learners must be free to 
decide on how to share their own reflection” 


(Effectiviology). 
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VI. WEAKNESSES 


A potential pitfall of LAOPDR is when it is designed poorly without properly targeting the 
learning objective and the performance-based assessment that should go with it. _ If this 


happens, the session will be useless and a waste of time. 


Thus, it is important to plan the lesson in a comprehensive manner, with clear understanding 
of the objectives, and the performance-based assessment activity to meet the learning target. 


Learning opportunities must be clearly introduced and executed to drive the learning process. 


Vill. CONCLUSION AND RECOMMENDATIONS 


LAOPDR while newly developed for the Lao context, is based on tried and tested learning 
theories, especially on Kolb’s theory of experiential learning (Kolb, 1984) and of Dewey and 
Schon. John Dewey highlighted the importance of the reflection process in learning, where 
he believed that our “experiences shape use, and when reflective practice is part of learning, 


meaning and relevance are created thereby initiating growth and change” (Dewey, 1933). 


“Schon (1983) based his work on that of Dewey and is most widely known for his theory of 
reflecting in and reflecting on one’s practice. His theory was grounded in reflection from a 
professional knowledge and learning perspective (Bolton, 2014.p.6). In simple terms this is 
described as reflecting as the experience is occurring or reflecting on the experience after it 
has occurred. Reflecting in action refers to situations such as: thinking on your feet, acting 
straight away, and thinking about what to do next. Reflecting on action means you are thinking 


about what you would do differently next time, taking time to process (Bolton, 2014.p.6).” 


LAOPDR needs to be tested in the Lao context as a catalyst for change in learning and 
teaching behavior. Its effectiveness must be tested and its popularity and mainstreaming 
need to be promoted to improve learning outcomes in the country where it was first 


conceptualized and developed. 


Indeed, it was designed and created to make LCA closer to the hearts and minds of Lao 
teachers. Hopefully, as it proves its effectiveness in Lao PDR, it can evolve and be adapted 
for use by other global learners, positioning the strategy in the global learning arena aligned 
with the other teaching strategies and putting Lao PDR in the learning map as a country where 
it all started. 
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LAOPDR is included in the new teacher’s guides developed under EESDP for secondary 
schools. _ It will be best for teachers to follow those teacher's guides and in the process, hone 
skills in using the different teaching strategies to veer away from traditional teaching; with the 


end view of improving student learning outcome. 


LAOPDR as a learning strategy can well respond to the four pillars of learning: (i) learning to 
know; (ii) learning to work together; (iii) learning to do; and (iv) learning to be. Hard skills 


or academic skills must be hones side by side with critical core skills. 


The Lao education system must be enabled to produce more critical thinkers, creatives, 
collaborators, communicators, business people and scientists; allowing learners to acquire 


skills that will be usable for their future. 
Learning must not be “learning about”, but “learning to be”; where learning-how-to-learn 


can de developed through learning-by-doing and deepened and improved through learning- 


by-thinking. 
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Suan cvuuigitee Idea tuwonaawaadianevadin 
aviiniis dagugeqinsyjvas9 Baa uavvesiwonBadionen 


OQ 


aowaonanauSyuessduejtuasvouN. Ya ne a0 
nau aeu cag) 89 Sug nyo Au 3 H naw Gu 3 H naw if 


5 qa ta nag 289 @ sju au J mn ang dv, ac nav va 


uv 


7S 299 (B89 (49 N89 Ya ue ae meas gen ty Lao PDR. 


Tagnau EESDP Vorauouesvounwaues 
gauearanruasu a wantsysjuioneduanas, wu 


Hjucnausjusnuvvesunaw VUCHINIWUASUEUVSSUYIW av 


nowvssuCuuUeGsawuy. Ue qWUgaQuAVaIONIAIS|US 


LAOPDR CCUVOONEIIO 
NIVEJVUSHUVUILVOV 
059908 199990 
WOUEV WINDING 
LEIUNSJWO HEI 
aINwOMENOSUS) 
vise lunwsyusi 
NINN ICUUIOIS SV. 


VOUNZAIONIWMASU 


finas) kav Maasudynas ccretanaunwsyustatosy, Jusqnearanaw 


SOIOUVMHVUUEUY KAY kN waeiutatweyqxsuaID qWwoe7tasuNAU 


woanzua. 
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yaudininnauasvuaeajoinw uduaagqinuaenuenw Lao, sudeyussnowady 


negh "éie9i" Hyaciudutunsusyus. Synawginnawe2e9 "Zone of Proximal Development 


(ZPD)," geyutatsusenkuucavtinasutininnauDaousoutunusyushawauasanw 


Zoveuluaenvdson 21 atniatacavsioltyee9Lao Teachers. A\UvunaUNAge97nin 


LAOPDR. 


LAOPDR 
CUUAUNLBION WS USKUUTeUNSUEANY] 
U (Bagoutuqaou 
sauandaneuadtinsedinii 
AuHuesqunsyuta 
ogaanwonBatasusguanawtunausyy 
scagyyanyaetunesyy. tuexue 
datgsanearanausyju-nwasuKUU 
LAOPDR tunegsyu 

awanteruganes on wasu Su) ie 
Solatomronusyugedusuyumwsv. 


Uesoiiduesynwsyu-nIwasuLuU 


LAOPDR gtuaewauniugeyano 


Yasunausinsieutunsyuveueinsusue 


weoeweo: LAOPDR  dsonevoPudie9autoe — Dr. 


7] tax vaqeysjvesyjaqa. nawdUY9 
uu wax 

qowaaAg tUNWSIVLANUJUMUZUSUS) 
ustusiotandiagtasunauan aa, aun 
wax 39:80. Sunethyd9, cuonowaeo, 
navagjdoys wax ao way / 
naucbahatuseuadia 
qwiSolatnsyaretuniaewaunuiio 
nevanausjustuAotan, taesi LAOPDR 
gnaw tdSuaowiSumusu 
SegrnirddgaveSoiwwoarunwas 
2998) HFqaves cide woneu 
Pnaoncuuswan, UnueGoa19 cae 
Gu&o. 


= 


Bernadette Vijandre_ ~~ Gonzales,  sowwiugautagnwuo 


nevievaugnwansiaiaunwegge (EESDP) eggnevgajanaianw daz faa (MOES) aoenawgae gigawdsiusey 


PINMNZVIPWMONELIGIE 
(ADB). navgsnsInwEnavae 
guuewwmwaey  auutoasy 
nweeGgovInn wisog]n fu 
fagnwanawgge ave a1 i 
acnGeuv 3 8 2009 sae toes 
soulutasnwesecag) (Bu: 

Suet, Sonedusns, Sug9 


fae Se9sucenwn. 


Lecturette Activity 


NIUVSFUCUU LAOPDR 


4 & ° ° 
ys NnoOIwN» 


Gusv vse  sunevo aeneucanuyy 


LAQPDR 


Qutput Presentation Discussion Reflection 


I. sada (INTRODUCTION) 


negojanadinw cay fan togutaduegquuewn os 


unauanan Youda@auwwa: seat 2030 uver > 


/ 


nevaronndUraeadignwsnaiiduuveww Kae jee 
Gienyust Hoduduarcdesid, Davujustu, 5 
mevunuSu0e9, faows, Ddesux9 die 
Indaneuadewno wuvduds, x20n29 
cavBarta Auwaniiu cae  tutan.” 
(cesutanvurgecuugnavanay wax haa (ESSDP) 


2016-2020). 


twdowy, asduMUANa We Bua MwUWAGUNWS|UESIUNS|UN (SQROUYMGMUUSUMUUMIUROU 


a 
vy 2a 


fda Gutiniateetuwiogspuesgano. 


yaw tagNAWLASUNUseiUaLIUTINNLLIA WTAUNLUISIS ae gsoutioneuSur 
Hosewivaeopunwavinoqmesemadietuyysunwusuessinsyy. NWUSJUS uavovson 21 
euuavtanmuénsusug tidy andfinwBoaoucwwdAutvgsvcuwSgsyutu tana (LCA) 
osaqaeSanedudwmweognvsnartiGuduardogiifavajBtu cae Udinavag9. aowwees 
srudiotugnunuagitadaowweereunensi@vdeuw uowaseqdayu, nauiiveendn 
nuasUKUa BUS] Gusqenaenne). Puihsymadiusigaeud ta heawsfinwiASatinsydtute 
najtosaoiuie9, uinesnwdlasidiiasos th BaraaueBia nuaeuliSrgspduqogue tees 


SJUZIjBU7. 


a 


53 geqnoawiisadsuiwoe9t atuutuang dis tuaavaauyjusucuunUaeu toa: 


(i) adW NsynwiIweg7 awn wsUSHSAcw. 


1 
ey oO OQ 


JngatanwoaDwaenwsyushisoarw yqnovsedi 


a u 


vas awmienwsjusaewawhdasyy, 
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(ii) ao woegnawtutaowawiasacunnwsjustaty vIegsju. 
navduagyauvajzeymusjusMeyjtinsacuntadtune9syy tax 
js tunausinaouvaa mequEenje9o; 
veuiindudjunwreneadasjudgawaaara, HeSweruoinusyuso 
tavnsyjusoulnedsyuraKad. qauedgdgnaowdagawaasaunnta wae 
GoaducaBachue nausyuatgg kav Unsyumeqnsuaewe9; tax 

(iii) ao woheynwiwduygforeriuie9syu 
HetatenrainsyuSsousoutunwusyy. 
HuSaowsauiluiqaouciagaagusunausyusrou NIUAOU; 
HoSuladagqwaanjonusanearanwsoaovsxwoetavigiawuatadatudasy 
Use (way, eSueru ttinsyytaisousoutuayngau wae Hovering] 


tdotuBaaatadasqus sunwtunegsjusiaoweatw; 


1 
ao DO. 2a a 


TawonBacdasjusaeauen wes Inara wduty 
eusuiiwonBaentad - SatucBardaurnsacvv3wan 


cae Juacioautawin. 


giadudiegt dSunwaousinuriaga yavedynwusjusiso cw (EESDP TTM, 2022) gax 


oy 


Sdinauve DudiotusowonBtatuaqaues9 (EESDP CBA, 2022). S9tintauudiog 


e?_ 


tuginaudlnsusugdinenjuwastatagnay EESDP tae fistu setlearning.online. S9xe 


(We CU: 


https://flipbooks.fleepit.com/f-41222-lao_ teacher training manual version 3 az 


https://flipbooks.fleepit.com/f-41220-lao classroom based assessment version 3 


aowwnawnasdgnao HinidaSutsqsjusonedu, pucanaw 
Kuunauvyoauatiegiqaou sjucuUvesUNA, NWASUEUUASUYAW 
Hoon Basawoodonevadinaedinh kay nwusoucuUuveGs Wy. 

acu ganvaranwaeuEsnta nae) wax 


1 
a a 


IuentinsyuluaevesiBaAawdianevacuo 
Aaoauvedas / 
Swanegsyaure7tuevuouna. Sua 
ganearonwsaseudetngenkdagyo 
que, ucldocfiniidnoetauatedtu auu 
ajo. tag nav EESDP 
dudueevounasuganearanwaeut 
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flasouiarindst dSuseulasgaeudy 
ara. nwiaSanuasossucuuswnsyu 
utanag (LCA) (Bavagiata ga Fa 
Bus uesgqarouioutduasyggtauty, 
(Soatuchad yanvaranwsyjugeuu 
LAOPDR. tininnavaeuea9’) 
uagajoraWuavwavesgnaguemma 

itt duwagaewaunawesgaro, wae gayu 


sanowiagna “agiueGda” a 


qorSudutuna sjusganesoagiad. 
89 tadinnaves9 zone of proximal 
development (ZPD), Geyvtarsueen 
“UU bax 
HinasyMininnaDsousovze9insyu 
Baaqusaoatunwacuuaenedson 21 
(Bo vatnSate wax So8uequ 


29)O2NDVABIANIN. 
uv 


tuaxginaa. "(UhsuSolatasdinweouwge, UnsyuSotatoenwauer/ avenging, 


whsyy SoatatoenwsauiiiwWeviinawawIog9 99 = zone of proximal 


development (ZPD) nusettigaoquaancay avnoaagiigsjuaauaa 


Satatasdinwgousie av A iGureyaqaaduatanown ws wax 


naugnydngsoy ywiTaoweasgvaw" (Mcleod, 2023). 
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ll. 3d5onvuonw nswxseuKcVyY LAOPDR 
(LAOPDR EVOLUTION) 


VoORNLAHIONIUAHSUCUY LAOPDR cuuctininniuznxevavuseneu canuyy 
(29200 tHgaqwag Vonevainaeniwaocuvdeda819 wae Swangeyinsyu 
a 1 ox ~ o 1 ~ ° 
‘Deg ainowwonsatasusqnawe tunausyusagy tunegsyu. tuconas 


lattinfinniwaeuitunessudgawaotenuganeain nausevsuysnooy Hoincilecdtiu 
Tenronusjustnedusuyuy wey. ue%ofiGueeynwaevavy LAOPDR ¢tuaewau 
nivezejaroeytasunusingeu tunavéndusuca) tax urqnegsjueejaxo. naviu9 


wae no wawnotunwsovcanujves MurUUegneuENy nawsyusty 


fotanneytosunwan x9, qu cav 29:8. Mech ocoaatu, avomowao, nado 


uv 


cave nowidy / nauBarfgtveeusia  awiSatuiinsyaroeatvtvaewwnw 


2ejtantunutionevaniusjus,  aorWututageyganesianwaevivy LAOPDR 


ao oN 


a @ oy 2.9 oo! a aw es o> 
CWU2U Wuginniwavcojuvdauwwes)duanugaouei qoue 9 CWHWONMNLUIUNEIC CUU 


~ 
AN 2D 


3wan, veGa 299 cae Dnavao. 


yoejJesymududusanearanwusyjusti JOUSOUAO 

DuxSowauyneSutu suv aso quriaosutuaenoagnaveinsusu. 
YovaSageayuuadia nevaciniin L-E-O Hqudachadtdfinvatstunausenauuns9 
tua 2011 Ue 

Boduatadionevatugnwaouavy L-A- gunjonuniusjuses9 tagnaudianeuaee 
O fitdfinseutunes vegutud 2013. cnugnauSnarsuiuna (BESDP) cae 
L-E-O cuusueIaU) (Lecturette) - da Tagnauda 

Gnain (Exercise) - @uSugenu. (Output) nevIgvanuynivansawoanevsy (SESDP) 
Wevueii L-A-O esynvegojanainiy wax hay 
KUUNIWULAUIYA ILS) Suswauy Taunsugosiis awfiuseuan ADB 
(Lecturette) - Ragesia (Activity) Gus louSqavedadiountaBatunausyy- 
genu. (Output), fig Ge DiSonvy9.0%7 navasututsysyusonedu. nau 
esSuvetoanwsyus wae navi TecHninauy L-E-O, 
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So:SududownudTuswsuy, 
navelnSusurdGneenuuuieSududos 
nauiuewsuy tax 
daeefiurnjoruasniiver tessa 
(PERFORMANCE TASK), 3nne& 
caotusuauues) Tatlndin (EXERCISE) 
saaunaumSoaajnwy 
quideseSagusuitriadats § GuSveen 
ua (OUTPUT), 


ey 


Bo naviinowavcagdtunsyorae6a9. 


oO 


° eg a 


A vaaecmitune9. nin L-A-O 
aoqweonuus8wanosulusata. Qxvou 
(uae wieugswovaowavoontunws] 
ygoaauaa SQ UEUIA 
FolataSurweucioiguataHegHiek 
(Fgauodoavatezeginsyu. nauvatertin 
iin L-A-O Batugevounwsjussuaoay 
Unsyuvaecvidurasuynnausyus tay 
uf, Buss, (ieqaoud toxin 
Tenauaguesyaxnvson 21, Surasu 
JinzeynwsjussIfinUeto. doxtu, 
dosnausugnuoaa tax Fate 
2ejgsjUNoutasunuauzsuersagn 
9992099, P-D-R $9 YoSutiucBucSaua. 


1 a 
a ea 


YUU YONLAIONAIVS JU-NIVAHGU UU 


avdutuyqueidaniwsuauugyonyu, tar 
roantuyusaaWablniia (EXERCISE) iu 
Aawen (ACTIVITY) 
HeaouSaajngaunuveadacingy i 
mutrasgnuSagnieseSadu SU 


(OUTPUT). 


(Mining awowUtavawievuoun ula 
soulunsquvguiesuvenunaud 


JOUSOVAOIHSISOUMIGSV. 


LAOPDR Soria Dosu, Dusaneaaoit 
weg igusveenuicas, Unsyu aw 
HequaaewidusudnnauSoajnsoun 
dunu, Insana SGurasu 
loudulanownyjosejagcqhioaiirnsys] 


1 
OD 


U, UsuMUNAUStaNw, Uetbu tae 


nua Hnawavcin9), car 
ueuinsyjudadune9t daeneumanuyu 


1 
2 Om 


SRBrcIav Asjusaudoaeyuwre 
AyNwavNeva o 


HUI ALA WUNWSJUSAOUUNAY; tigen 


ee 


tHBarIadavdagcangnyoru 


qoIUNjoZzaj2e a jHSacIatasjusnuss 


aque I9DUZS9 (21699. 


tuavnaagtagnudoneurevnnugnivansidenw99w (EESDP), geyududionvatiu 


cae Hug wHidnaatacsenyanesanwaeu diqetetunausenkuvade tow. 


Hnaudlndusue nyo Fusanearaniuasu 


- 2%) _ 


Hgejutanenjutoneunuaisaavutagnauaagaowieuce) qwudse.su qausganweygiige) 


u 


(SSTVET) 289 MOES/ADB, Yafindauasa989tunwunenjuauinaudnsu Susu EESDP. 
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HagnaotatinduyyaouSwoanvsionwasuiayesuiwweyausrsu 39 LAOPDR 


ow 


BnavnSuSutdtinvaaewid soa (RIES) oleachiudieanaw?’s LAO PDR dow 


e®)_ 2%)_ 


nggraduaueIan (icon) geqsuenawaaSatusnoweeutuonagaqunauiie, quem, 
aeUu nove wWuganevaranrwsyuKUU LAOPDR «anu. cuuey, YoNLAIONIVANASU LU 


LAOPDR YdSuasqduoqteanaamiaruvda Uegrhueta veerSuano (au ano), nya 


qanuzwmoavuTuaysenaneta ‘Tao wwWututaagtunaevnesuco wae 
nauwonsuatuaw, Youisuuesrnsuueva Wudosutiouiarautunauiau ta wae 
ADWAUANASINALTO. 


navanaieguaSanwuyueuymuoan gax Waneuriatanauvensumugesye oa. tu 
aeueiinauatsumuiunucwdduesgsanevesiaan, naumutgaowueerwwsoutiie 
naotugnownaowqywWunucwedutunudonevadinavdins’u2sy2rovyv kay 
Uvganeumhotu Hoacivacmunuaagawetnagaiadagsevdw wae nausGutanagaay 


taanenonuusudy. 
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III. YONA IONIVS JU cvuv LAOPDR 


(THE LAOPDR LEARNING STRATEGY) 


Uvsonidvesyniwsiasevawiasocuntatnsdunisjuseequnsyy; tavaecway, 


Dutatinsa 
os 


Hiqaevtanavatvasnaagnauorgnauda = sy. 


cnntougaeutass9tadudusage9 


aeyjuoa, 


qoveaINIWSUS 


Cay aw a ae. a 
Gos Tou tnaygiga 


ove uduniusyuniaseu rate) dunisjuzequnsyu. Jovortunaedugaeu, 


ajngaudud cuusgaowavoontunauyae 


neano1ws wae Hnavtusnsyy. 
qd Snavqagneadgnaotiosy, 
aanvunwusyugne ogy. Jorvu, 
Tunauorgaaudoasyy, 


qndejdenyouvaioniuaeudavtoaes9 


> 


ei edvuaqdunrusyva data (ILO). 


yaneaioniuasuwMrE (th) dina, ciniin, Syneu tar 
QvuoUuNW figoraauuatetuaensagnusaseu. 
youvsianiuasuCUUDNIGSG cae 
UeSanGvesquonsuauusurvsewaunwAl (Bacgavars. 


idyaneangjofiawansuderudurasueeinsyjuianos 
- guatatioay, nauau 

ad tag uchunwUesWotwvountgigos tinwsjugaen 
aaguinsyuvaru (Hattie, 2009; Marzano et al., 2007; 
Wayne and Young, 2003). 


LAOPDR «uund9? Suctuddinausyus, 
ganearanwwsyus, Sinwasudutininnwasen & 
SULUUNIUSJUS? wantaeuerduowonSaaaw 
qayauetwa LAOPDR ‘a. 
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gucuunIUsjug (LEARNING 
MODEL). 
guULAsIgnivexAuranau 


SULUUNIUSJUS 
vu vu 


Uatestinausyjus, yanex, 
Séinw, wav ciniinnausyus. 
pumunavaoursaaenaw 
SJUs, gonesa, Stinw cae 
(Mninnwaeneurnjeeuoun 
qUSTUSAAucauTTD. 


Sfinausyus (LEARNING 
APPROACH). LAOPDR 
(Judtinausyuso? 
SuNWSJU 
SUULUTIONALULASIAIAUNJON 


UAeVUDUNIWSJU Cae 
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MUAsV. UudusinaevenriioxeG geyavou cay (WensuavnveyWUeA) 
qo wieiionusjusawaahasuraduata. NAWSJUSHQHOU 

Pr Bis es ae ae " riadatadaaudasyutaga 
Dudunowsaoudogs) anjonuiinasGnausyus, Jagesa 


ae . ' #(way. 
Kae yanvAonIUAasU. Sinwsjusswiocujesn wy 2 
See, cee tolls eas ots sie om le soueMIaNIwSsjussy tou 
aeel: Sdinava Satins yucutanay tax Séinaviigdutenag ; 7 


gUDADIWAA Hi 
(APPROACH). a 


weVAYOUUY mMaWIN: 
ganesionwsjus (LEARNING STRATEGY). 


gaueaanwWsjUsKUVSdNnWes9UN du tunaad9 


qunodAnIwsZoKgsvLav 
nriavoanyjornusiinaduvae 
cae nauvatgzotinavas wae esjus ety ii Gonuaenausyug. 


xy ° ey ro a ae: ar Qa_9 
(Sadausaayngwzita Suusunve tnbUesZonwav Cae ganeaaa NaVSSOUEUY 


HueFotiduyrwweutulsgsyucsugyonunusenwH wv onnuonsa nee 
cuunIgo29NIw (Schumaker & Deshler, 1992). Reonnagey 
usjnsejtuiinavowncude Sug Wamurenwsyus. souuntsiieseudie? 
AqUU, NwWexiuwaAoWWIS SIUM WHANAeULLS9, 


ey 


' 22 = 0 = 1 1 a ' ep 
Ducuusi nweeygswounowaeoontunwsjus So chiavornqwacnciagswu 
; qa a 


Havsohowsalnwnsyyouquaonenaunay sjyusung290 Tuucavdosyu 


fi anuawtavSjtaginaa wax 


w 


Séinwu8ox#ev (TEACHING METHOD). Séinausaaeuvensunosnavarcouwaswan 
2a9008]u, Byqaou Sondfinwmenendioasudiedua@wenwsyus wax yous a9. 
HucuutusarunauueGdonowseejqaeulunegsyy, (Honeuvaenvegqavedymusyus. 
Gedunyudgaaodiutaa ganeBIAN WSUS KUY "counsu educa nua" sou 
SAinWHOVULUU "Sdinaudua Danvaenwsyug wae youeay.” Sonu owas, 
SfinauZaaeuInneGuuvevaas, aag8uua, dagiwoadu, Hvaedu, Youdu aeuachy 
Sfinauhotusiae vGdonawsatoss9tatioavdnwsyus wae dinnaviuqav. 
ddinwsyusuensut: naviiues, navaadio, navauneuvs, navdae97, Ueidanay 
tuiegfinasy, sagUuvaunnudwanavouw, navaxduaenve9s, navtoow, neguegu 


aH WeUI, tax Suey. 


' a 
ea ea 


qu,  Sinauaevcuuinintinoye2oqitedegoututnsjuiuaGunwusyy, tare 
HAoqia97) cVusAnwUehIowcaonnaghutunudesdosHAnruihi. Sinaasugoetn 


Unsjusetuesysaqnw, caevsjyussdinwuatedetuasiwae. 
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(Sninnwwsyus 
(LEARNING TECHNIQUE). 
(nUnnausyusavusdina 
uaeu ADaowss 


O90 


pe wav 


°So 


fueSofwauciiediuaqav 
vaynausjus J99 
290099: 

So chadauurueue i 
(ayjuavwaeiicagunvi 
aa fignoug wae 
Jareciio&alknauacu 
297tBaaatasudes 

To dudagdetuneysyu. 
(59998), 
(infinnausyuseuusune 
uiiuaedu, Juan f 
SuTnnvbiiSotnayna 
U nausyus / nwxeU 


Suara. 


Duao wae way (qe99) 


ag nowAnaw car 


nudu (sina) eax 
ddinwusyustiionowwa 
fanawaunwsyusscdgt 


qa. 


a 
ey 


QU, (ininnausjusavvsinrwasvijnowssssww 


Q 


De- 


KuesosiwawWedugduniwsyus Hiyuer) veneul 


0 %&S 


veneu, Snax, tel, wav 


e » 


Hoaeueavfinausnaadiqaw 

qouaterties uagauono waa ii oufue cuono waa) 
Husacwidieduys. nNaUyAWNSAADWS tax 
dinaevtnaninsyu odaneustataauu Swan. 


ea 


DunatindtinwiigasudeGdadtinwwsyus. 


SonavssinaouasagiAg, wonBasauaawdtaor 
LAOPDR «uuganesianwusyuscuu Uesunay, 
(BonwusjusiosutoenuSawndaii Rnveunvad. wou 
HusuTaawaars (ieeenauunauaeunaw a 
Tenranwusjustuuetiaadura. tunauetuganeaaa 
nausyustuudedaga, Dutatinesniuu 
HeSwetunwSsousoudag Guiinugsyy, Baoaudouey 
- sova us wangnaousawsanevaranwssvsuy7ta 
(Bu nauaeU “cuunnaasy, nausjucuuaudy, “uuId1Aas9, 
cuutovinsuya, nwsjueuvtagna waxSur. 


Huratinsenauutiledauesvounusyussgcgty wax 


arr on 1 
Q 


Daowwae tay gin ayynuiGe casioshie Seunnugsyy. 
(ducuuaeneucanuyy, Suda Tuvewoyony 
sranausjustaenawan. AVNQUADULA, LAOPDR 
Ldfineenauutiietiiqaey go tuidsyuTaousou, 


(Squad, wax cuaowGuchiulanucetunhnnasnsa te. 


45 


Developing Critical Core Skills of Students Through The Use of LAOPDR Learning Strategy 


IV. S8nauvatenrusyusuv LAOPDR (HOW TO 
USE LAOPDR) &uneuring (PROCEDURE) 


suousieveuay 15-20 uaiin aTU EUAN. WAATIN MUN NSJVIWS]U tou 
ulaGusaSonuauonewugnessiingysy, 
lunaudusrsves/SuL (wantSarSua% /ecturette) WONtS19w01949: 


1. Euagqavedotunrusyytugolwoiy (aosag: Oawaweegnausyutugotwy 
Sjua9 55 vai Kuuiieiusinavqauna9s) 299Unsyu ) 


a * fy LAOPDR woenowor-exfiuasduy (Lecturette) - 
Tougaieucias Suavenueturiogsyu JounvaianiwaHsu“Uuy LAOPDR 
cuucSudwrannadueswayy (lecturette) Yougsuosaow 
avoontunwsyug, (BoTnnvbiuiugaen, dovveaw novdensudoe 
detunmusyugginta an Unsyu. _AgWusSugasooa, navduereBquagigSudigaou Wy 
era Sycuulninnwaeu woud Bu (Gonzalez 2022). doztu 39 HucnasutunuSuau 
urorinosiaSatunauspu-nwuaeu uu LAOPDR dounauduewsuy. 


Geax cagthcuaoweannagagnao, 
nauduswauy) (lecturette) dtunau 
SJV-NIVASU CVU LAOPDR 
cUuusunoanaususashotu (lecture), 
HV osudetulmdcoarthHe 
unvnsyu ite) 
sjusqoudureytaudautensianausyu 
snawfawriqaousenkuy, (399 


tdugsavosnowwae oontunausyus; 
wae 

nauiaavvan wmurawsuesgnowsuty 
2ejunsjulugojtoaaveuay 10 ui 
15 uati (Pronto). 

Iucoantig Sauownoqwavoonvaae cel 
naudusrwsuyqwosjlavSaaow 
gonna) avnaa9 
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naudsusastunauseuauud 9tGuH Ha Hlogdoutidnsjunesjus. gsquow 
Sulvarnoagnauseuagusa, njuru qowavoontuniusyus 199 
nauduerswag lnavsyu-nwagU UU Bnavoaesuroay cax nauvoaecel 
LAOPDR fidmouchu 15 ma 20 ua dounwSaqwaewaecRgaow vA) 
(GolncoaanauIsousovesginsyu wae qauvdggogenowyintudasyy; 
wax navUensucuoMO WAH OVUNEG loud qavedgiielninsyutaveneu 
HF nu. navvewsu) awi99 souluniusjus. neunaudueaweqn 
Hnauowcesu cax nyveGvatag qetSudurannaytd ios finjavussa 
Taunausa?seincd a finds, Ue PI, SoiTnsyuquiienws aa. 
aH fnds7tucoanh cmusesu: nautdiusaquednoaudegouna 
Saoaunewiasa ennouvensuaag Tusa qvgoutainsyucBata wax 
flosdin waz $Ja8ghiriadgaou (Cuevas 2016). 


dotuswauy cegitaga, Bu: nwujunyy / Aye, awa wav Gunedtiu, Sune / 
navan te, datew Hf dasetiuw, cavdaiudetusineynwasuieinwanudiy tunevayn 


1 a 
> 


Had, cay MaQHQvNIN|A) KeIU wax TAGNSAKUUUY, 


qagjwludauewwiauiwmosuGusy (Cuevas 2016). tuaemoagaxuounay, gaeu 
sinwweagsulwatscininniuasy Htahinas) tax Yasinasy “ao Bu: 


(i) nauiateGodagae Hunwasaduinsyjuiiqw Bataauonowéadag qe 099; 

(ii) nauviatgnauvjunyudiinsusjussnse9 cuonowaosiuannagsudagsuyy wax 
sonunnowaneenw avuoy wontBaca (Tharby 2014); tax 

(iii) adele oxfiuas 
cuoMo whos negogSrusSave MduaoqinsyudlaSawBacaBaraawsu 
(Green, 2004; Weldon, 2014; Hammond, 2015). yenwniu, 


Kuaouwriinqaueagnusyugaaw Gadag gquu: 


/ gevwé, dhecasroiaperelo 55 unit, goquon®raiudeduinsetunwausa 
auuSioe, Dam wavucds taGunwuspussnSaginefosrtoenwarangeendtgaup 
nowRacuSmarcdquonnweeimtao Dus waiateuZsacos9to. Banvaveysndoi: 

1 am m: atb=c ‘ 
2 nowimals: A n.eegdovon aay B nreegiouon, Deromwomerivano, 02 
gegduuon 801 C &qdauu A nav rdavy B. 


eek 2 : re es ee ees 
3 noua tg cha lusSocevagu: sguciodag weudnues A auud, B quucu C auurve 
reg—<99 dau, Sauuau’, Pauuduvin wormeuvaignes, oBuorduson 209 
won 68199. 


4. Sinw : B 8Rtumubatabuy fudinnwngneiax0d? 
5. veciudu: ginnwihisistoioland? 


Srubencsoormesinrnt sediueequomenty cae vita loiwomeut9 
AUER. 


6. 399: 
A a7. 


7. sindghiSawriituusofonnwssuwornéo, wonéavetouancpusyussourty fudue 
ty, furomwombosunevayorudnneSnews (syllogisms). 
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REDUCE TEACHER TALK TIME (TTT) 


a 


2 ! ay 
SvnvuiwowwunTy 


TO LEARN. 
STUDENTS NEED 10 


DO SOMETHING 


LET THEM 
DISCUSS, EXPLAIN, RE-PHRASE, REACT, 
DEMONSTRATE, ILLUSTRATE, ROLE PLAY, EXPERIMENT, 
HYPOTHESIZE, PREDICT, GUESS, CALCULATE, ESTIMATE 


Bo a 
De 5 2 


woncsaaNOGsU 


“A” usanvaaanwuseucuu LAOPDR wastfigfozeria (Activity). gseu 


gEnkuU wax ueumelaiinsyuluneysyjuSonayranwsyus, 
navuatecuonowaa/oo syu twunwnsyy, 
Hnvavedadagawaagnyjorusgiioes So wae Gusacao. gaou 
3 cr tuwnsyuregSoayndunu il dug wax 
eeqenoaBacsaoagganeaaa ayngaugegiBac4 
Hy nniwWoavionenwnweG8o/ao warns Ww 699. Qxvou 
awaountgsanesoniuasuclagy uainawensusug2s9 EESDP 


(qainavdndusug 299 EESDP) sasu wansioufiaqeria (ACTIVITY PART), 
FjcnnusjuscuwdeSonaw (nauasu Kuunaasy, nausjuscuuaudu, 
miuasuCuUIAS), KuUTAUINALO, NAWUSJUS Kuutnucejysu gamified 
gamification); KUUAHSUTNAIV (navanteduan, navsjuauutagnay) ax 
nauasucuueiaady (navavduaewe9, nudey, dace9-Wug-souw nw tax 
neu) tav8uy; Sale ganeaaanaaeucuy LAOPDR SaowSandu, Sudota 
wax LueSanwav tunausaxeuynsa. Tovaxvwae Snesasaa cae avelox. 


Duduganemoviawoaous) youesonwasusv%). 
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A- D- 
ix iJ oN 
now NIVAUNLV R 
niaas9, nausyuauuaudy, nawavguavwsy, 
L- nauyaasy, Tauanauyo, ° SuNLYUINILY, senoutan 


. nausjumuUInD wey, Gare9-ud-sou Ans 
Suswaur) nausjueuutagnay, ante Suna i J) 
vy, QHAv-09U 
SCAMPER A 
5 x es SU 
(Ujuanu,sou29,0ute ne/eene 


y,Jovenvyjuuugauten 


yenqaniiu, LAOPDR gouluigiviodaue Gas wax uedonesiatwlunavorusy Row 
2egriavns ju Sqqaousinween Kuu tae sagfingerianausyjus tu. nfigty chin 
Gndgnaouvy  $-C-A-M-P-E-R, 20 299  sparkers aowwaaKawvawatunao9 
caudasyuniudaneu) aowaox19auU ee9iinsyy (Elmansy 2015; Dam 2021). Dryacau 
/ qoaginagovatveru3A 
nau SCAMPER: (i) uyuceu/ 


Substitute; (ii) soucsa nu/ 


| dunn 


Combine; (iii) Duts/ Adapt; (iv) sourbany 
Uuujul Modify; (Hg2vng.w wax 
oné)/ Magnify and Minify); / (Vv) 


(Satutetuqaues) Su/ Put to 


SCAMPER 


another use; (vi) Ujusen/ Technique 


Bliminate;, wav, (vii) Yaygeiu/ 
Rearrange. 

Hioaeued) naoaauantetaua 
xeumeneqy geuou nave 


kay AoWANAAVSIUNSTV. 


sunuvedasg2e90ule9, qHQUsINIwEENKUY, 819 kay UeGdotenranwsyus 


gem. uenrulninsyulasyusagu; tuduceacFatasu wax Vatenoqs, nave 


3) eo Oe 


ew ew QD yy q a Q ° i>% 
nna, carWoaneuat tana tSaojnwWucenvaaa CaAeNIVSOUY. NoOWwnT YW 

> o | we ~ha 7 D2 wv : eo ay = 
Nduj WAI HOM IPUNIVSUS US) lanauusto cuuND 9M CSatn 


nsjuavcagtucdiudinnauaowi2ata Toudaunauyawneadin av. 
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FowsinssglanvGTansSjtauvraonenausingasinwalrd tax nevaenveyao wan 


Nojego}aevnvsan 21 chawAwuruta, tBu: nawoaneuaau: 


(i) AdWADULONAND KAY ULda MeN; 
(ii) nNaVAOKUUSWIN KAY NaVENteduUNA; wax 


(ii)  nav8seu caenausous (Kelly, 2019). 


ayngaufinueumetainsyuSawunu Gf a. gaounousuvere theacuedaia hay 
Dahan flenuaedusionu kay gdigrino, aetusgfnowdadutunaugend tiBardadigeanaw 
detnoyngan kay guosiodunauiidadudiodeiiomiaajntawe99. qaoule9)9 
YSaaRawsafi89?s  naudeBito srndusgimdadutinsyjuiiwSadaso. qaou 


vaouueloinsyuSaajn fats}3) Hoareqgganusuwawoynyawnwsyutwsac4 way 


heysuvenuo wns jutasuniucieuae wagNaUAdIUNSIN Wee) (SarFangumaIajNIWw 
SAHNI. 
Unsyudawunes: 

(i) Snlacnnsucavausauans wajANIAaIIwHNIWes7jS1099 wax SH 


navincSacaaae taSunaudecDu; 

(ii) 9Goede9 ax cuvtracy, cadudadundiiaed.tagou 
Yaavgjaiiqevatedieveciutoenwuecdy RSqravBuvuesynwveBso. 
LaanauAjWOA DUA Sadagavejotunanvargaxcuy (Rubrics); wax, 

(iii)  YoSueWadachucietn Baraat Ugnauveidatausylanajinaze9a 


oN 


HOU kay Unsyutausatadusarunaunonaeu ff Go 
candeduiindudausageyinsyy @ nu. 
(UamavgegnaususisytaniuueGdanoudw una 


(AueenswaAgiUnsUAsyUS, Uw JKNtmwonBa¥aows9 (Kelly, 2019). 


50 


Developing Critical Core Skills of Students Through The Use of LAOPDR Learning Strategy 


A 


Inflagerianausyus. g turin eranasjusaauinsyy, tovfdacuevaiacanyjo 
NURIMNoucsa kav HofiaUuQ. geuawownsyynsgsoojnwuny H ue. 


foe: 

nausjusainefasao. qavginsyytune9 davou 30 av sendy 6 ny, NuaL 
5 GU. KlavjwIesy 2 8. wiicnarnw cuss 4 8 loeiate 3 tiveuw 
avtnimany catexsaniannnagny 299 atb=c 

Group 1: 3a) cay sictie) 

Group 2: 3an) cay Scie} 

Group 3: 3a cay 200) 

Group 4: Scie) cay Sah 

Group 5: Scie; cay San} 

Group 6: 300) cay Sa 


ana oN nm 


& \ aw ow aw ww o~ 
Yuuu (Sneers.o, intutas, Zuavde, nvfiaz.n) Aownwedusrduavduinsusonedy 
2) ew 


Bytutsgsjulquedu!” Sucdu 


» 


anjozejnumoadungeynw 


» 
Lal uJ 


du, wonnauduourigernIweanwon, “uneudeneursiatu 
SyfinwawtunwvevhorsiatuinsyudeGdo cae SHV 
SJU/NIUROV. 


Oe 

ex 
ns 
e 

e 


"A 


“oO” tunausyu-nwaevEUU LAOPDR wet) Gujquiiinsyusviosenve. 


Q 


Tnsyu seiadugau2e9Baeenuatuvwnu i q 


w~ 


Sqnavfinwsianwsyuiigtavevwee te. GusucuvueujiuesvSosenvs 


1 
a oO 


2ejfawraniusjustadiy  tgtaveutninsjuSa “eign  nows, 


aowiSta, aos cae sinsv209(B9099". 


Ov = 2 oo a Oe: es 
ayn wUeGdatnaedsadugweenuatumutazarwitae / 
[<5 Ow = ay od caw a 2 Q oO ° ra 
fnauveGdatndudingauesgna SUS. Vanvuaraniwe wicaon (9989109U (c2u: 


Q a a ' oO =: a = ey Q Q Ag» 
cuugmenagcaen  ginausugtatinnes) tuentn  wnsyucsenwnunagiientituua, 
navueauwdiae wiaetaueniisjnse9 lngsyuuatexsga (BacFasjustatudada”. 


1 
onl 


Hua wiogosve tu "Anavnaguue." NIA) inadwninsyucaun ax 


1 
i> 


SoaynswayngaunaweGda lowes adutasuiiaawaavengnyjornuaowawaotunwdu 
Gageayunsyy, ANVenygSHjau, cUoOMoOwaAoNIUEevNGIWOS., KAY ADWaAIUIAtUNIUSAR 


daucsaSguanaeciagsy. (McTighe.2021). 


Basque wotusze9dultasuze9insyu: fisxdosenuanuaschyuaaquageagicso 
(i) BugauiisvSosenus; waz (ii) Su Lauunansimiavnvejhodsgnsocaue 
noavueido. Guja ajunugs9 nauvatgnoqws. 
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aynjunwuUeidondugwavsasenua 


murasaca aav / H# naueGdo 


weuginnwuesynawsyus. 


ow 


1 
° =: 


UimueununuUAenAImeU (Su: 


1 
a 


cuuviaxty gf nada) tiuen 
tavnsjucenanuagcaond tua, 

Ow =. a a a 
naUeGdalaaewiaeqauenwiisjnse9t 
Sus | % get 
vigsyuuates9 

0M ON 


HBaFasyustacaaatudsda (McTighe 


& Ferrara, 1998). 


NaUUeHA wax 
nauvraewiGuywuiiseSoacenvacuuLso 
USOVYIWAIWUINS|U “ax PUA 
avaagjtumunasyus Kae 
qowaaqwrngeBaaataucawajngaunay 


UeGhdonvevryun ws 


1 
ey oO 


Anavisusevltussago4s9. 


Dusqwansacnnaowaawionayvdus1299 
Unsyu, ajtunowa woes Baan 


aoqwsunagsginaw Kavanae. 


ayngqu/Gut asudadagergu: 
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i) navanteoue; 

ii) SauHonwasuyaw; 

ii) nauriadaciaaeng; 
ayngqwawio; 

Vv) nauianesuagaquoae6o9; 

vi) ayngaunauuaaeint; cae 

vii) nueidoiiueoiwwagao 


(ajnnavvehwo). 


Gurasuesyinsyuneytasunwaesatag 
So ladinovhuawsiSacwaanguenoud: 

(i) anvae - 
Widaovfuavsisacwunyorune 
WUAINNDJLSIGUS UWA He Lw? 
vifaedSunauecbu: 

(ii) qovedgiiautanay — ne999 
cagnaulateqaueajee9Guta 

Sunauuy (UuGu; 
(ii) 8&nauiicnusedu; 
(iv) 


nawUetDuAtTnos7vDevaeh 


Cavvacuen. 
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flaws tinaudiondaavanadosjuvune9JGusu cleduga 
ygmausinduetuervoudaiuhowsn cay iS Wusinqavty 
nN wu UUGUsNoD. 


Sqnqudodahowsnwuvsusvy, amMoiwetomunss Mean 
| ay Q wv i oe gan ox ° » » o 1a gen OQ ° 
My Bunvea # “A” Fnauvatemaeneuvautadonjutad “B” itnua 


Teuevsiu. Gutasvuess “C” awisausiaonaagnwedsua cegxwa0 
chuta. Goda9 UYaunvU = 


aa a 


Tunaudinasse.9th9 (awrinodajeagniuveaua), Gutasumaunu 1 srnwiusejotauSjladwovadauay / Hagie9 
AIS HuGulawhy2oqnwueSuASacRoaes. Gurtasuganay, auus tow (SuuuSela, davuSchie9, urdeG@udeaw - svaog 
woduge9Suu "atb=c". GurdSusnnwuensudGurasucu: FodagnaufoasAten, HdodagSuriiwonBaaqwaauativveu 
figa atb=c Tefus30%9. Ouputs Sj waavensubtagnay, Saar qauawansnseu, Ficdnedignude DuuBu: nad 


nausyus, cameacg KWHL, couiite, cuvseunway, tavSuy, gorwuswrovevmue tansae cog chiuaurasuty 


wo aw I! a 


“Pp” nauvasiecdiGutasu. gasouventuny 8 @ iin 
auwiduesjoyngv229(89649. Sqraucoaniide, 
gduSadiounvesgnungudoiovaavind wax Ona wnagutasu 


2equonarFaanesyy. niniotudhtiuuIadg Dusieysyucie 


"N99 8% 009 SU / Jqvoae6a)" Gurasu, 
Throanddunuiessinaajnjw299 KoaLvdu cae Suansajavioavd) wae 


nauyjunyuiiqyuyneviiciavnuwtosucardiutadagaveyjanjory ajnyaveequonBa. 


HvnsasanwUe§aat asunuveunwuae wiinsjuvrav wmPovsgsyuvaae un 


vandag suauunruoagavaaytosInneGuvuSadunu. 
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nauVAIsewmUAnyuesyqua (SageyajngaunwwuUeGdaaawangtusucuugatuy: 


(i) 


(ii) 


(iii) 


nu 


q 


cuuae susugw - unau ff 
2ajUnsyu SIN IWwHIS JSUWIUZOIOU(S) 
MH cKUWVAvAUGUIIULS9 
Sur asviiseSaunu. 


a 
a Q 


tenvanuvensuidusuardy fi 
a ° oO a OQ vu oO a oo 

naumumgujquanavsangjua, 7 Gu 

jauhidivigngeginsyy, dtucuuweuducr 

e-form tileuensuSate, suwau cae 

ad a Cay a Y cay 

AuigaviqwaouSnwaeNnsuLanUve9jtS9 

A ' aw db ay» ~ 2.92 

Manjonusgtasyus tae agiinouty v9; 

NwseLa) - 

MUaLKajgavasuINTaAVINaLLA H 

OQ ° ° if o> L ad 

How naqwMasj7CUUGUNIWSOVIVNB? VIO 

UatesrauniuueDunauueGdo, 

7 aw Q = Ow a 

USUNUNSJUAIWIONULONINY, UeNUaA yy 

lunaunsuse mus) 

a ow o = ay 

fisoaultunauMu/weu, naudues, 

navavanjgavasu wi 

saw WuniwHaoiwuuIges) Ha1IssUuND 

a ° ae 

a aiseunsy. 

sumuunuUe utaauaataroaqway, 

aviunestutnsyuitoas 

wy da uno csUAoUM Nn wisvweE9 

NSU KAY VINNY NIUAM.WUSaTW. U9, 

Unsyu 

srnIwosynawteniatunso KOUSsUNSU 

ax nauveGda. saQuIav aUNWULehda 


wax 19 oeangtuimemuy rubric; 


nausouwanuyuchiad Hu 
nauveciudunweGSonovaesginsyu 
CUUS EU; 

Iagnay — nauvateniussucuusinas), 
nausyuscuvaude, nausjusiuutag nw 


wae Su, avou 
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srnwetuiinsyaagtagnw. won 
awiauensubtenvaw NwaAV 009, 

QoQ * a a 
WIUSWLG diorama, «eso, neve. H 
nauWutonnvessayunisjys way 
es a 
anata v9. 

Tagnusiiwsynse9 lutnanawatenow 
S$ tax inavesyBaFatuavuvsidasagjn 


j0u Hasuvsumva wae 


a ' 
[wv 


agNIaIUAaLdUuNWaANsUgy (Bu: 
i?) i> % oy 
navatase, navweuau eax 

— 

NIWULOHARI. DaLvHIW 
Sucwuavsusugau, 

e e. 
sinqwijnaouaoUaugasuwe 
Svsnnwsjus 2a7UnsyU wax 

a» 1 & a ° pe 
nuaeneucanujy; Uesrwfinuatetasa 


a a @ a! : = 
HoumMoouRNN WIA OUSOU UNS) SyU; 


(iv) gquoNjQaeEN) GAY SavoIg9xeuM9 (booth) 


(v) 


- qQaouswiogeunerismuoAIWANLS) 
is] ° Ow hot oo i>] 
Farenanuuehdoataunusyaujuse3o 
genu 
a f Q 
tloav caged tugqauonjavcajaniavue ff 
Sud avLo9. 
juonaecajaecay tudunwusyus tung 
OQ Q0 @ o we 
an kavginqwuUeneu Leadosadiv 

~ oN J ca. 
qangeu. tuuagnavil, 
ew @Q boa QO a 
pnsnaris I wnsjevhuy H 
vegnuajngwes7210'9 fuavnoa) nw 
aIVSvLAN. UAVQVWUIIAYLA, cBu: 

iv] <i QO 

jquoyavanjonesiaa Hf aviaxsansaa 
quueneuld aorwwututagsyanjau wax 


uysuadijou; 


navtdoni — navtooditunegsjumuugu 


cuumUsjusManuehTonaniwa Bete 
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UnsyuSaowaadiucardioaevedigangne, 
vouiiwonBasjugiiwavcagcavaeyuqa 
Gudes9auonoweage9Gute9. dinaeSuy 
finjogoquensufinawaueds, SuovSucae 
navteiny9, navsauAsadu, navdecuau 
gnaw, mauvANnDiawiavve caviinae 


Uuavthe) / Aja. 


nautcowitearoaqyesumuv. "natn 
njorutndoavovua" auuveviitinsyuse9 


Hvauvensuwucagjojnunniajux (Sun 


UnsyuSuyiaetoorsinyorudiostaniyy. 
souiiHe2s9 eusouusysUSIN wwe 


MA. 


sutuvSuavunrufinasgauu tee Genhiuy 
qusiudounuesztouenau wax Us9 
fuse moveBdSiamlieeqnevasaow way 
weeau. giwana of 
avuegiwansad90e9 naw 


Vaaewitunejaq (Kelly, 2019). 


Sqnausaesiwiquevww, Unsyuwesgtanenjuy 
ae cv i DAL KOIGUTA WIS) KALTY i Clee 8). 


dogg: 


* Younauvats A Rasesiaiinaovaty, NUT OIVaE KAY ‘GROUP 
EXHIBIT’ gaz SneyuynduBaduavrase tay Sususorwu 


tay TU 
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“D” navauNeu4. UnsjusuneuadutasvessBacFaug. ggouwon 
cBagenunqadua, tovtnwonBawyunjucarveciuajngweequon 


1 1 
Cm) a ° 


(B34. qormugevndurasvesySuIanuauvinwsyustavtan 


1 
i oa ! 


Hand. gaeyunwsyushidwducavgoe tawonBadinagtudoaeyu 


- 2 


TounnuegSgchoagiidiigawnaciavyy, SteadiucHyavvounwiite 


9 


ieturhe. 


Hynnwiuaavmisutasonne), qaouneynawas av Uevoudunasyusnuinsyy, 


fl 
2 OM 


SUMOU IOS IMULOIAIULSaIM|INIWSjUS. qaoui leactininniuasucuuvetiaadu 


(navavdu a¥US9, NAUAUNLUANUISY, Aate9-Wue-sovwy, mAU-Nev) 


1 ( 
OoO.-2 TN 


sinqwuontunsyuautacw veENnjonuAAacIatasjusywdtiga i 
ueuiinusjustUINoZe9NUssAUeISu299Aa0. Gatac&yneaquci, 
veuiisgagniowintosveaeve udlosWoaeyuesgagntasjus. (129 


Bsagacsuorngos IW awaoWuetnsasaunwuaeyunwsyysue way way wanujuaoqw 


aa avuioay gaeu cay Unsyu. 


navaunevaTuganvaranwasuesudozegiutesgaowlaveas wae aga tax 
saaqw = YunaganuudscBu. nequaatao ‘D” Tunausyu-nauasuauu LAOPDR 
sjnsejlugasy daaiunwasucuudetaady, Heenglninsudsousou, oqo 
Youuorsy, qaouIwos9d “Sanauholty cae auwaetanfighisagts Hosvanusuneua. a 
seuIejtdaadwavsja nyjoru dannuiisaudinjuwen kay qoUTWSLUVSUEUUANN 
daqausiawnaw, da & ei fignovienwtucoardaduchiad, wae qwNSISZorWw WINS ;UaU 
Tana. navanaojuatuarway gjadagseunsutu Satugswounowavoontunwsyus 
(Qa9U) HwWAANOUQUNAVAMeUA YanaeSu. qaouagenw caw WucCunaudanw cax 
Aqevdjytuaenoanwsunevs wax roar sanwnarwsy anuieeeeroehuaw 


” (Welty, 1989) 


(egsavounowavnonnawwaN wus, Unsyuatasuteniayaweutunwnsudanw, 
ae vounwTaw-neutuEuUav tag tumivaUBaANtasyuscaownhays H 


ayngaunwUehdo. 
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“R” tu LAOPDR wautt9 aevievgandyy (REFLECTION. 


semeveareip Reflection. Sslarwéuneus, gewoverinsy ctacynnudiesoumw 
candjues women, A vermomeanvFulvemnussqwonatnana yu tukfesasnou 
candyu; Youmecme, Sa ee muons 


hevaandudnitume osju § luormenwessuniusedimuranusluE “unos cnonuseay” B 
“Drametiveta” cas otminsyusosymeysentyGuewso cas molvens 


sense of ach 


Shaina, couliuondedeSinw c & tae v mogul sh aha 


Gndyoa' woncintdartanunntétubsomoy eonsudy. sonia 
sodaoqouauutonw leBevdy sonilaiviuaeisondotameuay, 
+ qjoilerindgtion}géycensull can sauinnemuga? 


+ Tedqinads AtB-B+A lufiogerini}? 
» Tedqingos AtB-C-B4A? 

+ Teiqing AP +B-C Goudy 1 

+ myoiy AP + B?-C Gouyu 2 


+ Deosusndfivonfaswandqoanustnfiowraes ons? 
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YONA IONWSJUSKUT LAOPDR umininnwsyu tos navao. grausInweiiatway 10 
ii nw 


q 


Q = a aa Ca ! 

Uh ai Tunsumrses92otu9 sjudielnauauneuadug 
a “QO aw OQ eo gaa nm = = a = ! Q 
Wegngtuinsyuda gaged Yasyus. sioqwuentuinsyjusenevEanuyutth9 
Anaevenge/AwC119") QOINWSJUS, ADU qowieatanjoruguensunA9), 
aowiSatatunaudeGoagnacdatasyus, QuUdUMUSJUS 29972199, KaY ADIWAIUAO, 
aowdn, aowao, caxWanursee7ha99. Sndhely cuutn nawc2aAawWuxovuuney 
THajuagHcBaFasjusuatacaw. Kevan ugarwn wesw A sqwravaweeaca 
tuax vuounsyusiiaeneuaanuy es adwusutdwonBaggvnnuiaae wi  / 
oo o> a2 ° oo L} i a ind y aw o a rf 
NIVAVUMNCUIGUCOSV. daqaudods9 tucsuojniasneucanvjuswaavensubayatuy: (i) 
Gurcaysanavotatuavuecdauhonwesiaagno? (ii) + awasge9dureguuunes9? (iii) 


1 
ey od 


SqguinyiGureyta&oauy msg? (iv) Sutad? (v) Sutaseu? (vi) GucsqnouSaauato 


ow 


Roach luagatu? (vii) GucagnouscSanuota oanconnagiutuagaty? venwnwDu, 


gaoumwaonEgny tax cuvianwsyjusesqinsyu Tounaunausanawiinjo2e9, (Su: "nou 
° ~ ' an Qe " 4 Q wo Qo ew oN " 
vatguansousuensu nausyjutodiduresi0une?", (Aninnawsyjussutadaaaudure9?", 

nee 'on yu = = Lat a2 Q.9 S ” 
ae BS9laca*Gucejaa vaaSoatnaevoumusyusesjdureyiusaoiiwawywsu? 
awawaanweuudezodany vatinay kav Turgdunrusyues9(2104 (JagbueZAnGu 


Effectiviology) 
V. dunds¥qu39t2 LAOPDR (WHY USE LAOPDR) 


ganearaniwsyuskuv LAOPDR CULT LUUNIUS|US LAP nausyutasagiuetitia bax naw 
sjusnounwangsjvesunw  navaeu/nawsyv. Susuneunwsyusiayugw wae 
(Batagae), Huawangoe tigaoutdatiinwudjueentuynmuvesiSonwuaevevyd9 (Ou 
gas SuceadHi navdidsumutanagtavuatguranaionagy tusuMausgoratbgaoxg190w, 


qgvus9 ata cave va tetagag. cfigdagtarinay, gquaousigtmatunowgwow299UU, 


1 
i> 


cowwnsjauNAN cs ZSsuimreeqiuwedgqainsjvtusjus wav aauaatasuaows Kav 


2AM 


nnavnljUssanwav. sraugaovilnioiauedaa, 
nauEuevasucuUci9’) oun waouuUNUYANYAIANIWROUSL) Tu 
wansounawraawangay tonianwsjUSKUUULAUN WS QUALYVS IULNS UHIwSUSH 


G Sunoacha, 


NIVSJU-NIUASULUY LAOPDR 
uganevaransuseuiiangsutwt quensusoucsatuajauta 
gduauyunjonusiasy wide wax 


neuvavBsjao wos ynivluniusoneuamInaeynhs ey 


2ejinsyumenenjutnduIauBagtangzsgnuiSagjn, tangsgnivanaaney tu ai 
taneequ aeno. nauuatauevsiotiwa2ze9yuganesaa 
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DaqwangounenjuunsjusauseuaAnes9 (8199. un Syu 
Ua waosjusaewawdniwunwaowsHnIawULyWy, Uswaoaroaswynsgunday use 
wo 


yIaa; 6Nd9 wantBarFaawaadonsuwinas tunis use wetdudo2e7169 wax ¢ 


aowdasatueuAaiainoIwisSanvuan wax aowslwysenua. 


AnavsinisauavUuTAowoAs9nw ajtuneyaousgjwtuynsy. dinse 
dgnaoneytasunudoneuatues Hiinsyuriaagsyutay saunauvatenuusiinuaev 


(Sagsyucduta nag (LCA) Taunaudatgsaneann nauasudl ganna, nigtuvucuy 
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nausju-navaeucuu LAOPDR. a199 LAOPDR qiaSanwaeugsyuCUuUgsyu 
Mulanag (LCA) mdiucatnsate cae Fosdusweejgasu. Jusmadaowuuw kav Due 
SaRGunrwSuddu Baca, way goutunauuaSasucuugsyu wutanay (LCA) (Bana 
Hou tuNEjs;u2e9AUAa. TudgawanduosnowavoonSatsinowBatanausyuaeu 
kay HunsuvaSawanearonwuasusuyuwate Heduygquuewsunawsasovaryuw 
veynsuaanwesynwuyydunusju2e7Unsju tun avdunuanar. Suawaauy9 
aowawaoiidadiueegiinsyy, navoag@anuaeg: (i) dnaenavGoavy3wan (naka 
veBasag, navsaguta, navuntedun, naucSaracBatagagta, nave vennev), (ii) sin 
aviiedagiinowasanes (naududo, AdwWASILADAWAIONSY, Hoxvuvay Gutan, 
sejtotunausjus, NWI nauduie9) tax (iii) Fnaenwdodivasmaagqyndy (nav 


1 
ey oQ 


DI WMUNIUSOUAY, NWSoWHUcSa ayn, nausea, nauSanwaowneynwuesyqnayv/g 


Qo. °Oo nN 


Sure, naudianvuaayu, Sofidy) (Hinaedind.€v). 


YONLAIIONIUAOU LU LAOPDR LinBanowSeuviusiae Satiiqaou 
aawiodonsuainaesn) iidaduacginsyy. Suevvounusjusiiaevioulndn. 
Subvelnvotigos tatnsyueiuae nauenaues9(89099, 
Sugaevounusjuges9 (B09, sou tuigsyjutBataiore9 wae woanvu. 
Hinavnagdueravdugjesy(81099, iuaowsansidudores wax 
NAUADUOUNWSUS2OIS2 (4a, AgtuS9Hunruciuaowsura wax g3999aiaesyus 
(dajiue#oiGu Effectiviology). Sugngtudsyjususa geu tunausyuseegMutegtaw: (i) 
avnuejtonia tigsjuiiaesoucan Ujudusausa, nang, “ae ainedigcoanisusues9 
(Bac4a, ang tnBaragutaqoues wax qosevge9dute9; (ii) Wnaucasusy, 
BacdatasuschgdinaréiBardatadianeuady wae degnaunsudursgciuch; “ae (iii) 
(Bq:SotucBacayuentonranusyugess BaraawwSy, (fig DowwiicBacFaygeiy wax 
fioweriatidacSutuctigqa. qnwugsyawaaGvsiianagnwsus gejtuie) (qunawsyu 


Learning pool). Suatugnaesnersdoaouundy wav nawJugnay sys. 


a 
27 QF 2 oN 


nausjusdoun wana SuMMnsvaokinns9usgAtasyus hae nwusjusvulGunediunn 
vonddunausyy, Touaewaytunudoaneuainaenwaocuvswin ay 
qowaauaatunuIa avujUAd WAN; dovaBaFaawaougjengevensunausyustwtaw 
mu Sovdsuguenoumusyusigww (dagbueZongu Effectiviology). 
SusagnauevanSuee5 avulonny Uxaeunu NAUSJUStw: (i) 
suyerodigs}unovausavndeSununwsjugesy B19, sou tmwone4 
Honsuwinsenwaocvvswincar, 

Suygnaeidotuovurdataumus aes giiwon Bara SJuUsS tavuiseatnuwtauaa; (ii) 


naUtSouHuvsuNWNIUS JUSMIWLVISOVINY, UxVougu 
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ayuaBarsaswaasataadsuowiowsawagsygoutinavaviwa, HF goutuwonsauBata 


muonowAatadsy (qunwsyjus). 


JouanwawMsuCANUULOtNsoULANTY aenina GSyU, 
DucSatnchonwdoduns Av wevotusgnucashy, Snautoae 
cavtnawasguensuniusjus HwonBain Gf bn, civ ouBudetnea F aoaqwésadtia 


neqdud9. tunaaecag cae TIndeqnowéodiveeyauie7, tn syutasunav 


a 


englnavnuejaowantiu HuselnuowesyjustiiucGu (qunwsyus Learning pool). 


Gaouawiodaousounutnsyytagawsutaetguanvaianiwaeu Kuu LAOPDR. 
tune gueneuaeieumanJyy,  "SnsjuTaousouyastuesvounwusyus tax 
savaatneaGacacdiun aquaniateiioduugnauaey, daa: 
aowaawaotunurinviqueviitnsyuHegnweevivaw ciiucGu a 


lunaunwoasiniwasunneytasuniudany (dayiveSoahiwau Effectiviology). 


tugagdinwusUsSMINUvAUNIUEUUSHANAMAatUNUSUS, NwsSjUSUMoVaVAAT Inve 


| 
SUN. nauaenioucanjuUesunwUsjueGdanauide tut aquaanwusjusgyIao. 
NAUSJUS nouIwUeZonway, SguuranowowWuUAouwyJeCINJoNUAD WAN, 
canjoruaowsandines Yasunauiiuriadtunwaeneucanuyy, 


i 


FqvunusyusawaSadugnaeve tows i “uo 
aowao maui iesussAnwIonwaenwemUtuudrUeBoswaw, 

Sonuawsaow oSatutinsyutasyusvnuesaunay. raoneuaonwUeionoude&danw. 
GsyuneqBeun Roavh caenaeBda, tunavowusu caenaeBSosewaetanii, 


Tounauaeneucanuyy Ju caxSatudunjoze9futinaed (Gibbs, 1988) 


VI. yaseucieg’) (WEAKNESSES) 


Hudnihierny hasununauuats youesianiasuauy LAOPDR guuesufneencuvvd 
Tasutanasaawuaenaw sjusdagtinnes ay 


nave Dun un wUeshdonoutsotUuUweunUIU. nasjucnasy, conaaite 


1 a 
ea ea 


sjuvuIuDUelnen tavi@etoas. Ogu, Meyjorjueunusyunwuaeu tueurou, 
Baow2. Tadagawaanjoruqqueay, cae AadesianaeSudunaueidarile 
duqWanuienwsyus. Tenaanawusjusne9tasunawaues wae 


UrGtodajqwaagiesutiou Qvuounwsyus. 


navaeneucanjuEvUsnWanaoUNL is auee9n wy cesUOASTU kay 


nauueGdanuuate yauvaaanwuseueuu LAOPDR. qadutinSatuanasuetidmuwasy, 
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ou 
aoa 


"GuSINIWwaAUIaUQua nawsyus2e9iu wae nasWunwesnmagniwnvlInvw. 


Se 


agjsquovnowavoontuna sjusgneuigsjusoucanujueyuHeawavoontunate, 


Sau lucBacFatecininnaw SeMSUCANUVHU CaGuara 99, 


°So 


NWRLNSUIWFUTINOWUNI ax quaniiangeoquu. Godajauvusynse9tuwon 
SgyunwaevioveandjuesquonBadaySugjoatouwonBad AdaqwW 
Sulatuniusoucanujy aoqwaa cavaowsaneey Scar togdawgu cc Hi sagguac. 
nutansummarsususewaunay, GsjunesfSaavaclunudosulaiiawsoucandjunwae 
nevesquonsy (sayivea Rwav Effectiviology). 


Vil. Gosweg wae eacuea (CONCLUSION AND 


RECOMMENDATION 

S) 
gyouvaIONWASULUU LAOPDR Wuevuviitioneuatnusdusewiunuesjan, 
KUUs97 tana avdinaususittaginasy tavdtinssu, toavaewaenyjorutinavdes9) Kolb 
2QINWSJUSHUU Uesunay (Kolb, 1984) «ax 299 Dewey “ax Schon. John Dewey 
YountncRgaow srquzej2vuounavneucanujylunaUusyuS, veusnauBed9 
"Uxauniuesquon(siusa Ruane, wae futon 
finweidonwaeviovcandjuGusoundgeoynusyvs, AoW nua way 
qownyozegntin Sag Su tounaucsudaunavevnesedo caenauuyunuy" (Dewey, 1933). 
"Schén (1983) 89%a nauSaagjnasyarotuagiuesquay Dewey ax Husistneag 


nay2o1VgaaIauHNseG 2ojarolunwaeneumanuyu wae 


avnoucanuyytoiuctgnay UeGdogsyjau taauasiy 
foavdeejarodiunautunwuaeioucanvjuynvioseueao ws Kae nwsjuso use rgu 


(Bolton, 2014.p.6). tusinSuiiqnsarsdtafneviiuaouwunwaeneu tAyuesunaiichosy 


i Veo lucdiuchgquedunsutgansuasu. navaeneucanujutunay 
Uehvuanurgchyaenueniw (Bu: BotasS qnavdocdae9, UeGvuanun, 
kavSanyjorusgiicieg (adru. nIVAaALNUH 
nauvesidanuwaowowmauisjaonjonusaaaw So canna waar, 
coanatstuex vounay (Bolton, 2014.p.6). 

yoneHIoNwaSULUU LAOPDR Heytasuniuioxsu uaswauniues9a1 
Hetudonedutn (Honauuyuaugty NAUSJU-NWASU. 


UvsonGuesjJunsytasumuURnogseu wavNowLVGU wax Nowidues UULAsSUNIUAIaU 


ew DQ at 


a > vey » a 2 ey wo 
Weduygaurasunausjus tuuemotisutinsagavonowaog cae nauiianeuaeyguiago. 
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“KN QKAOUtATNeSsn&kUY wax argsucecSatn LCA nsfucbatnnusata wax FIodusqu 


2Q)NAOUuauana. na ydueg8909, Qoumudgauesohiwauty au a9, 


ey ey 


Buawaatonsus tas UJudaBatenugsjusuytuiotan, oaganeaaaturofinausyus 


1 
oy 


Hotantnssansyiusanevaianwasusu) Kae 1059 au a0 


(Batuacuiinausyus tunaue Heute moativanesranwFsaauTlacavau. 


a 7 


yauearanauaeuiuu LAOPDR cuvaoustugdgtuiiangguwsetatagnay EESDP aaau 


tsqsyjulanedu. Hur WugduiGdiansavugivetdoanwercvessge9gigcha av 
luaxvoU NIWAIOV, Wunavdndusinastunauuate 
youesonwasUACONNAgTUMeNANSUNIWaOU UVC) COU; 


QosyuVEIZaNAW CUUNWOUY IG ASUNUSUS2OIUNSTU. 


YONLHIONIVHSULUY LAOPDR Jugauearnwsyusiiawonsusewe) 4 


faxagegnw =syustada: (i) nausyudies; (ii) nausjutieSoajnsounu; (iii) 


So 


sjursatudu; waz (iv) nase. ‘navn wae ise way 
AnaenajsganauIee9 Wunnasesn}] aqyogriu. 
avdunuanasiegsjainIwoe) tasuniumwano9nwaeaounsocuuswaN, Unuehoa, 


atu nasouu, nsx, Unnavtio wae Undnesrao tugaesy; 


seyenntugsyutasudinay tw svatesaauvevundingsyBa49. nausjuswneguauu 


‘nausjusnjonu” , anniv “nausyusii aetu"; Wunausyy cuudéinausyus 
fis wiawoanevuatassaunauneyiadosgeda9cance9 wae Yasunauduygtaudau 
nawusjus towne. 
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